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MOTIVATION — AN ELEMENT IN STUDY ENGLISH
BY STUDENTS FROM ACADEMY OF PHYSICAL
EDUCATION AND MASS SPORTS

English learning is more of a must than a choice or propensity. No teacher
can neglect this crucial component of a systematic and pedagogical approach
since students’ motivation is such a crucial component of learning a foreign
language. The aptitude for learning these languages, student intellect, tenacity
or drive, the function of programs and textbooks, and the role of the foreign
language teacher can all be listed as elements that favor learning foreign
languages.

The research’s goal is to streamline the Academy of Physical Education
and Mass Sports students’ professional English language skills training
program.

The purpose of the paper is to examine both theory and practice in the
English department of the Academy of Physical Education and Mass Sports
(APEMS).

By studying the specialized texts, the following results are to be achieved:
the formation of the oral and written communication skills, as well as the
achievement of some performances that allow the student to read fluently the
literature in the studied foreign language. Conclusions: The subject of student
motivation is studied by most of the professors at the Department in the APEMS.
That is why, at the methodical assemblies of the Department in common with the
High School colleagues, we have exchanged experience in the field, concluding
that most foreign language teachers opt for the use of modern methods and
different means of motivating students to learn systematically and creatively.

Keywords: English, language learning, motivation, model, study focus,
key elements.
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Introduction

No teacher can neglect this crucial component of a systematic and pedagogical
approach since students’ motivation is such a crucial component of learning a
foreign language. The aptitude for learning these languages, student intellect,
tenacity or drive, the function of programs and textbooks, and the role of the
foreign language instructor can all be listed as elements that favor learning foreign
languages.

We see that motivation is examined differently when looking at learning
a foreign language compared to other topics. The student either picks up skills
through their parents’ motivation to study a foreign language or from their own
ambition to do well. The goal still remains the mastery of language as a tool for
communication in a variety of real-world scenarios, a learning process that is
artificial by nature and requires the instructor to impart their own authentic stamp.

Foreign language nowadays is a necessary component of university training
of future specialists in any field. A highly qualified specialist who speaks a foreign
language is more mobile, competitive in the labor market and professionally
significant. However, it is no secret that in a non-language university, the discipline
«Foreign Language is just a required topic that students must study in accordance
with the curriculum. According to S. E. Zaitseva, «despite the undeniable benefits
and importance of the English language, students of non-linguistic specialties do
not consider it a necessary subject to study.» The majority of them do not regard
it as a necessary subject, believing that they would not require English in their
professional activities.» [1]. Thus, it is clear that students’ lack of or insufficient
enthusiasm to study a foreign language in a non-linguistic institution might be a
substantial impediment to the process of successful acquisition of foreign language
speaking. The process of successfully acquiring foreign language speaking activity
might be greatly hampered.

In our country, English language training is a colossal failure. Students’ formal
English training from elementary school is still seen as insufficient.

This is demonstrated by the students’ performance on a daily test at school
or even on a Unified National Testing (UNT). In Kazakhstan, it is also common
for students to utilize English only seldom. It is caused by a lack of confidence
and apprehension when speaking English. Based on these considerations, the
instructor must improve the efficacy of their English lesson in order to make it
more efficient for the students.

ESL (English as a Second Language) is the practice or study of English by
speakers of diverse native tongues. English is taught as a second language in
schools of Kazakhstan. Although the students make an attempt to adjust, they
are having difficulty since Kazakh schools and universities must fully highlight
the importance of the English language. In the view of Blagonravova M. A.
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«Motivation aids in overcoming objective problems caused by a lack of talents
or experience in the language environment, which is more available to foreign
language learners in other countries» [2, p. 11]. As a result, enhancing students’
motivation as the key determinant of success in acquiring the discipline «Foreign
Language» is the primary duty of the instructor in the execution of the learning
process.

Theorist-researchers John Nicholls, Carol Dweck, and Martin Covington
concentrated on the goals/objectives people pursue in instances of success
or achievement. The motivating foundation for reaching a certain goal (such
as learning to get excellent grades for the exam or to enhance knowledge) is
orientation toward one target rather than another. Convington, on the other hand,
claims that people are motivated by the desire to uphold their sense of self-worth.
Nicholls and Dweck argue that the desire to demonstrate a high ability or to avoid
negative ratings of skill is the primary motivator of the achievement/success
behavior [3].

In this dynamic world where barriers seem to dissolve into a steady
communication process, but where language as a means of communication remains
the last and most tenacious barrier of the past, television, radio, international travel,
and international exchanges make students aware of the need to learn and master
at least one foreign language.

Unquestionable benefits of learning a foreign language through communication
include:

1 Developing pupils’ modes of expression, which has positive impacts on
the mastery of the mother tongue;

2 On a moral and human foundation, communication-based approaches
foster and build a spirit of tolerance and openness, of which our contemporary
consciousness is all mindful.

3 Communication-based approaches foster and advance a spirit of tolerance
and openness, of which our contemporary consciousness is all cognizant, from a
moral and human perspective. Three distinct strategic goals must be included in
a quality foreign language program in order to accomplish these goals:

* a communication aim;

* a linguistic goal of reflection on the language we use to educate pupils to
communicate while also comparing reflection on the home tongue;

« a cultural goal without which the student’s improved communication skills
run the risk of being ineffective.

The teacher must develop learning-assessment strategies that will best suit the
various student categories while keeping in mind these three objectives, which are,
hopefully, illustrated in the best programs and manuals. It is immediately clear that
the gradual mastery of a communication tool is the primary source of motivation
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and the best assurance of success. For this reason, communication skills should
come first in foreign language textbooks.

The fundamental abilities outlined in communication in the native tongue
are often covered in communication in other languages. Additionally, it is based
on the capacity to comprehend, articulate, and interpret ideas, concepts, thoughts,
feelings, facts, and opinions in oral and written forms (heard, spoken, read, and
written), in appropriate social and cultural contexts (in education and professional
training, the workplace, and free time), about someone else’s needs and wants.
Foreign language communication calls for abilities like negotiation and cross-
cultural sensitivity. Depending on the individual’s social and cultural milieu, the
environment, their needs and/or interests, the amount of advanced knowledge
differs throughout the four dimensions (listened, spoken, read, and written) and
between languages [4].

The importance of learning English is determined by its motivation. Today’s
globe faces enormous chances and difficulties as it adjusts to major changes that
haven’t been witnessed in a century. The pattern of sustainable development
presents significant possibilities and changes for second language acquisition.
English serves as a tool for training professionals with an international perspective
and competence in addition to being a crucial medium for coping with the growth
of modernization and globalization. Students’ enthusiasm for studying English
affects how actively they learn the language.

Numerous research and theories have sought to explain the phenomena of
students’ desire and skill in second languages. English is a high-status language
for education and employment opportunities [5]. Although each of these models
says that motivation is crucial for learning a second language, the concepts utilized
to support this assumption differ. These models identify individual variations in
second language competency and suggest that these characteristics influence what
happens in language lessons.

Despite the fact that each of these models says that motivation is crucial for
learning a second language, the concepts utilized to support this assumption differ
between models. These models identify individual variations in second language
competency and suggest that these characteristics influence what happens in
language lessons. There may be insufficient social acceptance for the idea of
becoming proficient in English, insufficient opportunities for interaction with
English speakers, insufficient strong role models promoting English learning, and
insufficient English input in the environment.

All of these elements, which we know contribute to successful second
language learning, are absent in the majority of circumstances.

There is typically insufficient English input in the environment, probably
insufficient opportunities for interaction with English speakers, typically
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insufficient strong role models promoting English learning, and possibly
insufficient social acceptance for the idea of becoming proficient in English. All
of these elements are proven to help in second language acquisition. Because of
these unfavorable circumstances, a student must be extremely driven in order to
succeed in learning English. Motivation is undeniably important while learning
a second or foreign language. It is widely acknowledged that students who are
extremely driven are more likely to succeed in language studies [6, p. 98].

Motivation is defined as “the internal process that can’t be directly observed
but that activates, guides and maintains overt behaviour” [7] Motivation should
be viewed as a hybrid concept, an internal attribute that is the result of an external
force [8]. The person who is motivated puts forth effort, is persistent and focused on
the task at hand, has goals, desires, and aspirations, enjoys the activity, experiences
positive reinforcement from success and disappointment from failure, makes
judgments about success or failure, is stimulated, and uses strategies to help them
achieve their objectives. External incentives and penalties for performing the work
successfully might serve as one sort of external motivation. Internal factors like
the delight derived from the behavior can also serve as motivation.

Materials and Methods

For ESL students to be successful in studying English, motivation is crucial.
In the literature review, instrumental motivation is one of the motives covered.
Crystal, D. [9] noted that instrumental motivation was crucial for individuals
learning a language, especially a foreign language, for their external advantages,
such as the objective of acquiring a decent career. Researchers found that strong
instrumental motivation helped EFL students from many nations understand
English. According to Mao [10], English as a Foreign Language (EFL) students
discovered that students had significant instrumental motivations for learning the
language; also, students were career-oriented and learned English primarily for
reasons related to their field of work. When studying foreign language learning,
we see that motivation is analyzed differently than in other topics. The student
learns either through their parents’ ambition to grasp a foreign language or from
their own motivation to excel. The eventual goal, however, is mastery of language
as a method of communication in many contexts of everyday life, learning that
will always be artificial and to which the teacher must imprint his/her authenticity.

There were 260 participants in the entire sample (N), of which two
sub-samples (N=260) were included. These students were enrolled in 4-year
undergraduate study programs at two sets of Academies: Exercise Therapy
Instructors and Sports School Coaches. The first sub-sample (N1=160) included
100 students and 160 students from the group of Exercise Therapy Instructors and
Sports School Coaches, respectively. The typical age was 19. Given that males
have typically selected a more professional orientation, it was predicted that the
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majority of the students in the group of Sports School Coaches were male (M=160).
The second subsample was made up of the Exercise Therapy Instructors group’s
students (N2=100). The pupils were twenty years old on average. The majority
of the students were women.

The research device has two components. Age, gender, study program, and
year of study were among the demographic information gathered in the first section.
The Questionnaire for Measuring Type and Intensity of Motivation of Students for
Learning English as a Foreign Language, which was designed to assess different
motivational styles among students studying English as a foreign language, made
up the second section.

TIMLEFL is a self-evaluation tool with 32 items that assesses three different
forms of motivation: pragmatic-communicative, emotional, and integrative.
Students were asked to rate their agreement with each statement on a five-point
Likert scale, with 1 being the strongest disagreement and 5 being the strongest
agreement. The instrument demonstrated a tolerable level of internal consistency,
and it appears that all of its original dimensions have a low but acceptable level of
reliability, as shown by the following Cronbach’s alpha coefficients: pragmatic-
communicative (0,84), emotional (0,73), and integrative (0,65) motivation.

The study was conducted at the Academy of Physical Education and Mass
Sports during normal sessions in the winter semester of the school year 2022-2023.
To prevent bias, the participants were informed of the study’s broad objectives
without learning its specific goal. All participants were given anonymity and
requested to provide honest and truthful answers. The Heads of Department
promptly granted the necessary clearances.

Results and Discussions

According to descriptive indicators, pragmatic-communicative motivation
has the highest average mean (with standard deviations) (M=4.04; SD=0.60),
followed by affective motivation (M=3.22; SD=0.75), and integrative motivation
has the lowest (M=2.21; SD=0.93). The Friedman test findings suggest that the
differences between means are statistically significant.

Gender variations in all aspects of student motivation for ESL learning were
investigated.

As indicated in Table 1, gender disparities in all three categories of student
motivation are statistically significant. In compared to male students, female
students had statistically significant average scores in all three categories of student
reasons for learning English as a foreign language.

According to Cohen [10], females constantly outperform their male
counterparts when it comes to language learning. A simple explanation for these
findings might lead us to believe that female students value the communicative
aspect (using foreign languages in general and for business purposes) more than
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male students, but that male students value the international status of English
more. The findings reveal a larger attachment of both genders to the pragmatic-
communicative motivational type, implying that students in general value
communication and practical goals such as further education and work prospects.

Table 1 T — tests of gender differences in motivation for learning English as a
foreign language

t-test M © M o
Type of motivation (df=170) p Male Male Female | Female
(120) (120) (52) (52)
Pragmatic-commu- | 53¢ | 000 | 4684 | 825 | 5242 | 520
nicative
Affective -4.67 0.00 18.36 4.12 21.63 4.44
Integrative -2.98 0.00 8.29 3.45 10.10 4.09

Legend: M= Mean; o= Standard Deviation

Table 2 T — tests to see if there are changes in motivation for learning English
as a foreign language based on the program of study

M o M o
moation | @170 | P TR | TR | INS | INS
(107) (107) (65) (65)
Pragmatic-com- |, ,q 0,00 46,76 8.41 51,45 5,89
municative
Affective 4,13 0,00 18,30 4,15 21,08 4,48
Integrative -1,81 0,07 8,44 3,59 9,49 3,91

Legend: M= Mean; o= Standard Deviation

Table 2 shows that there are two statistically significant variations in the
relevance of different forms of motivation for learning English in connection
to the program of study. Taking these two significant differences into account, a
substantial tendency of higher means for students in the Instructor (INS) group
may be noticed. This finding supports our initial hypothesis that students in the
Instructor (INS) group are more motivated to study English than students in the
TR (coach) group. Perhaps the reasons are that pupils from the TR (coach) group
are from our country’s villages.
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Table 3 — changes in motivation for studying English as a foreign language ac-
cording on academic year

Type of F-test p I 1;I/Iear I gear Z“dl\;/[ear 2nd gear
motivation (df=2,169) (79) (79) (50) (50)
Pragmatl.c- . 0,79 0,46 48,76 8,63 47,42 7,94
communicative
Affective 0,04 0,97 19,25 4,82 19,40 4,25
Integrative 0,05 0,95 8,87 3,76 8,70 3,63

Legend: M= Mean; 6= Standard Deviation

Table 3 demonstrates that there are no statistically significant changes in
the relevance of different forms of motivation for learning English based on the
year of study. This supports our initial premise that a year of study is insufficient
time to detect any meaningful variations in the degree of enthusiasm for learning
English as a foreign language.

This study found that students’ desire to learn English is heavily influenced
by their understanding of the importance of English as an international language,
their pragmatic objectives, such as job, but also socialization and integration into
the global society. On a broader level, societal variables such as social dynamics
or power dynamics between languages might influence motivation. Our key result
is that female students are more motivated than male pupils to study English.

As predicted, the program of study has a crucial influence in defining
motivational kinds and intensity - students in the group INS are much more driven
to learn English than students in the group TR. However, the year of study has
found to have little bearing on the amount of desire. According to the results of
this survey, foreign language competency may have a substantial impact on student
motivation to learn a foreign language.

Given that various student attributes, including motivation [8], exhibit a
significant amount of contextual and temporal variation (variation from time to
time and from situation to situation), the authors believe the findings of this study
would be best compared and used in future research on motivation in the classroom
context focusing on and studying other programs of study at the Academy of
Physical Education and Mass Sports. Future research should be conducted on a
broader student population to shed more light on student motivation in learning
ESL, allowing for the development of practical formulae for motivating students
based on their gender, year of study, and program of study.

Conclusion

In order to learn a second language, motivation is crucial. According to the
current study, students with positive motivation have more success learning a
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second language than those with negative motivation. Motivation, highlighting
its significance for acquisition of a second language in the modern era.

This study looked at the disparities, gender differences, and motivating effects
on English proficiency among APEMS English learning students.

The internal organization of pupils’ motivation to study English was a
significant factor. The results showed that intrinsic curiosity, learning context,
personal growth, and international communication made up the majority of
ethnic students’ motivation for studying English. Students’ interests in the English
language, culture, science, and technology were referred to as their intrinsic
motivation.

The primary driving force behind the learning environment was interest in
English classes, instructional strategies, and teaching resources. The incentive for
personal growth of pupils was referred to as the learning process’s goal. Students
with strong English language skills may have more options to find employment and
further their careers. The design of study abroad programs, as well as employment
and living abroad, was cited as the driving force for international interchange.

Individual characteristics, particularly motivation, have been identified
as important in the language learning process by research on second language
acquisition. Motivation is increasingly recognized as a learner trait that interacts
with other individual differences as well as contextual influences.

Our findings, albeit just a little contribution to the field, have proven the value
of studying motivation for learning English as a foreign language in the formal
learning setting. The findings corroborate our first premise.

Three statistically significant gender differences have been discovered to
support our theory. Male students appear to be much less driven to study English
than female students, and this holds true for all three motivational kinds. The key
conclusion in this study on gender disparities is that female students constantly see
learning English as more significant, not only from a pragmatic-communicative
standpoint, but also from a higher inclination for integration into the global society.
Statistically significant variations have also been identified in connection to the
program of study. There was a significant difference in two motivational kinds
found for students in the INS group: pragmatic-communicative and emotional.
Finally, no statistically significant changes in regard to the year of research were
found.
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!JleHe MIBIHBIKTHIPY XKOHE OYKapasIbIK CIIOPT aKaJIeMHSICHI,

Kazakcran PecnyOnukacer, ActaHa K;

23)KoHrip XaH aThIH/IAFbI

Bareic KazakcTan arpapibIK-TeXHUKAIBIK YHUBEPCUTETI,

Kazakcran PecnyOnukacer, Opai K.

Bacoin msirapyra 08.09.23 kaObuiaHab!.

MOTUBALMS — JEHE HIBIHBIKTBIPY KOHE BYKAPAJIBIK
CIOPT AKAJIEMUSICBI CTYIEHTTEPIHIH AFBLIIIBIH TIITH
YWPEHVYJETT JIEMEHTI

AzvLuubi minin yupeny - 6yn mayoay Hemece OeuimMOLIiKmeH 20pi maian.
Cmyoenmmepoiy MOMuUayUsiCyl wem minii MeHeepy iy Manbl30bl Kypamoac
beniei 60abin MadbLIAmMbIHbL COHUA, OIPOe-OIP OKbIMYWUbL HCYUETT OKbIINY
MOCINIHIY OCbl eH MAaHbI30bL ACNEKMICIH elleMellol Oen atima aIMaiMbl3.
Lllem mindepin meneepyee biknai ememin aybiCnaibl Paxmopiapobiy iuinoe
ocvl mindepoi meneepyee OeuimMOLieiH, cnmyoOeHmmiy UHMeLIeKMICIH, OHbIH
MmabaHobLIbIZbIH HeMece MiTeeiH, 0a20apiamaniap MeH OKYIbIKmMapobly
QyHRYUAIAPDIH, COMBIMEH KAMap wem miii OKbIMYUbICIHbIY POLIH amayed
oonaodel. byn sepmmeyoin maxcamol — [{ene wbiHbIKMbIPY JHcoHe OYKapanblK
cnopm akademusicoliviy (APEMS) cmyoenmmepine kociou azoliublh mini
0az0bLIapbIH yupemy yoepicin dceminoipy.

Mamanoanovipoiiean MomiHOepOi OKY HOMUNCECIHOe MblHA
HOmudIcenep2e KO JHCEMKIZY KEPEK: AYbl3ULaA HCOHE HCAZ0AUA KAPLIM-KAMBIHAC
0a20bLIaAPbIH KATLINMACTIbIDY, COHBIMEH KAMAap CHYOEeHmKe OKbIMbLIAMbIH
wem mininoe s0edbuemmi epkin OKyea MyMKIHOIK Gepemin Oeneini Oip
udesinapea Kon sicemxizy. Kopvimuinovl: Cniyoenmmepoilyy MOmMugayusicul
maxwbipbiovin APEMS-miy asvinubin mini  OKblmMyubLiapbliHbly KORULLTIZE
sepmmetioi. COHObIKmMan OenapmameHmmir 90icmemenik Moxciiicmepinoe
i opinmecmepmen Oiprece omovipovin, 0i3 ocbl bazelmma mMmoxicipube
anmaceln, wemen miii OKbLMYWbLIAPbIHbIY KONWILIZI cmyeHmmepoi
0Ky2a bIHMANAHObIPYObIY 3AMAHAYU JHCYUeN] JHCOHE UbleaPMAULbLIbIK
OKbIMY 90icmepi MeH mypii KypaioapvlH natoalanyobl mayoaiobl OeseH
KOpbImblHObl2Ad KENOIK.

Kinmmi co30ep: azvliublin mini, min yupery, Momusayusi, MoOeb, OKy
Goxycol, Heizel semenmmep.
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MOTHUBAIIUSA - JAEMEHT B U3YYEHUU AHIDIMCKOI'O SI3bIKA

CTYAEHTAMM AKAJIEMUU ®U3NYECKOM KYJIBTYPbI
N MACCOBOI'O CIIOPTA

Hsyuenue anenuiickoeo asvika — 9mo ckopee mpebosanue, 4em
6b100p UnU npeopacnonodcennocms. Momueayus cmyoenmos s6asemcs
HACMONILKO BAJNCHOU COCMABTAIOWEIL 8 08TIA0EHUU UHOCTNPAHHBIM S3bIKOM,
4Umo Hu 0OUH NPenodasamenb He MONCem 00OUMU GHUMAHUEM ITMOM
BAIICHEUUUT ACNEKIN CUCTNEMAMUYECcK0o20 u 00yuaroujezo nooxooa. Cpeou
NEePEMEHHBIX, CROCOOCMBYIOUUX 08NAOEHUI0 UHOCIPAHHBLIMU SA3bIKAMU,
MOJCHO HA38AMb CKIOHHOCHIbL K USYHEHUIO IMUX AZbIKOS, UHMELIeKM
cmyodenma, e2o ynopcmeo uiu cmpemienue, QYHKYuu npocpavm u
VUEOHUKO8, a MAKIIce POlb NPenodasamens UHOCMPAaHHo2o a3bika. Llenvio
OaHHO20 UCCTICO0BANUS ABTISCIMCIL COBEPUIEHCMBOBAHUE NPOYECCA 0DYUEHUs
NpoghecCUOHANbHBIM HABBIKAM 6/1A0EHUSL AHSTULCKUM S36IKOM CILYOEHNO8

Arademuu gpuzuueckorl Kyibmypsi u Maccoozo cnopma (APEMS).

B pezynomame uzyuenuss cneyuanuzupo8anblx mekcmog O0NiCHbl
ObIMb docmucHymbl Credylowie pe3yibmamol. QOpMuposanue Hagblkos
YCmMHOU U RUCbMEHHOU KOMMYHUKAYUU, d MAKdce 00CMUdNCeHue
ONpeOesieHHbIX NPeOCMaBICHUL, NO36ONAIOWUX CIIYOEHmMY 6e2llo Yumams
AUMepamypy Ha uyyaemom uHOCMpPAanHoMm sizvike. Bvieoovl: mema
MOMuUBAYUYU CMyOeHmMo8 Uzyuaemcst 60IbUUHCIEOM Npenooagamerel
6 APEMS. Ilosmomy Ha memoouueckux coOpaHusx oenapmamenma
COBMECMHO € KOMIe2AMU, Npenodasamenu 0OMeHUBAIUCh ONbIMoM 6
amotl obracmu, nPuxo0st K 6b1600Y, YUMo OOILUUUHCIEO NPenooasamelieli
UHOCMPAHHO20 A3bIKA 0eNalom 8blO0p 6 NOAb3Y UCHOLb30E8AHUS
COBPEMEHHBIX MEMOO08 U PA3IUYHBIX CPEOCTNE MOMUBAYULU CHIYOECHMOB K

cucmemamudecKkomy u meopiecKkomy 06y‘l€Hlﬂ0,

Knrouesvie cnosa: Anenutickuil sA3bIK, UsyueHue s3blka, MOMuUGayus,

MOOe]Zb, HanpaeieHHOoCNnb 06)/"!6‘7-!14}1, KJlroueevle 3JieMEeRmabl.
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