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APPLIED LINGUISTICS PERSPECTIVES ON CLIL

CLIL is an inventive approach that is swiftly being implemented at
different levels in many schools of countries around the world. This leads to
some representation of the needs and beliefs of teachers who are struggling
to integrate content and language. Teachers’ deeds, relationship, practices
and expectations regarding the contemporary approach are important
shifting to take into account and analyze in order to provide a successful
accomplishment of Content and Language Integrated Learning practices
in a secondary school practice. For this reason, focusing the attention on
getting insights from the perspectives of CLIL in Applied Linguistics could
facilitate the needs for the further development of the CLIL approach.
This research reports on teachers’ perspectives on the accomplishment of
CLIL in a particular context — secondary schools in different regions of the
Republic of Kazakhstan (Aktobe and Karaganda). The study was focused on
six schools and involved twenty-two teachers based on a questionnaire to
shed light on teachers’ current experiences of CLIL, challenges and needs.

Keywords: CLIL, approach, experience, perspectives, needs,
challenges.

Introduction

The policy of trilingual education in Kazakhstan, implemented in 2016,
resulted in the increase of English-medium instruction subjects at secondary
schools. In obedience to the strategy, the number of English lessons in the first
grades were enlarged, students from the fifth by the seventh grade should study
science lessons in English, World History in Russian, and History of Kazakhstan
in Kazakh in all secondary schools. Secondary school teachers and pupils had to
practice English in various activities outside of regular classes, and the expense
of the main schools of Kazakhstan should be fully turned to trilingual education.
There are no clear and unambiguous rules or guidelines for implementing policies
in schools, and there are problems with the translation of textbooks, and a shortage
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of professional teachers for the introduction of trilingual education [1]. Considering
these problems, the purpose of the research is to explore how secondary school
teachers in Kazakhstan perceive using the CLIL approach in their practices of
teaching science subjects. The research work also aims at gaining insight into the
secondary school teachers’ challenges and needs in CLIL.

The research questions that guide this study are: RQ1. How is CLIL provision
organized in secondary schools? RQ2.What are the teachers’ experiences of CLIL?
RQ3. What are the main advantages and drawbacks of the CLIL approach as
perceived by the teachers? RQ4. What are the teachers’ needs in improving their
CLIL practices at secondary schools?

Kazakhstan is a multinational country with around 130 different ethnic groups,
mainly Kazakhs, Russians, Uzbeks, Uighurs and others. Russian was declared as
one of the world languages for all these ethnic groups during the Soviet Union.
The native speakers of Russian had the privilege to get a prestigious job, while
the status of the Kazakh language was significantly devalued. As Fierman (1998)
notes, due to the policy of russification, the teaching of the Kazakh language was
limited, Kazakh language instruction was deminished in Russian schools, and
around seven hundred Kazakh secondary schools were completely eliminated.
Russian was the dominant language mainly in urban areas, and since Kazakhs
needed to get an education and a job, they began to learn Russian and speak it [2].

Since the fall of the Soviet Union in 1991, the creation of a current united
language policy was quite a difficult task due to the influence of the complex public,
policy, past and cultural context of Kazakhstan. The ex President of Kazakhstan,
Nursultan Nazarbayev, reported in his speech «New Kazakhstan in a new world»
that: «Kazakhstan should be perceived as a highly educated country whose
population uses three languages: Kazakh as the state language, Russian as the
language of international communication and English as the language of successful
integration into the world economy» [3, 38]. Thereupon, the State of Kazakhstan
promulgated the acceptance of a new policy «The Trinity of Languages», which
is aimed at the development of multilingualism in Kazakhstan. The Ministry
of Education and Culture presented the Strategy of Multilingual Education in
Kazakhstan. The aim of the program was to promote joint trilingual education
throughout the education system, based on international teaching standards and
practice in all educational contexts [4]. The European Commission (2005) defines
multilingualism as the ability of citizens or a group of people in a country to
communicate effectively in more than one language [5]. In the case of Kazakhstan,
multilingualism refers to «trilingualism, in which the majority of the population
could speak three languages: Kazakh, Russian and English, with Kazakh being
the main language» [6]. «Multilinguals are speakers of more than one language,

55



TopaiirbipoB ynuBepcureTiHig Xabapiusicsl. ISSN 2710-3528 Dunonocusnvik cepus. Ne 2. 2023
bilingual individuals are speakers of two languages, and those who use three and
more languages are called trilinguals, quadrilinguals, etc.» [7, 1].

Knowledge of English in the era of globalization and internationalization
is at the main place of education agendas through the earth. «Since the early
1990s, the European Union advocated that European citizens should be able to
use their own language as well as two other languages. In this respect, Content
and Language Integrated Learning (CLIL) was implemented and defined as a
dual-focused educational approach in which an additional language is used for
the learning and teaching of both content and language» [8, 1].

According Marsh (1994), «CLIL is defined as situations where subjects,
or parts of subjects, are taught through a foreign language with dual-focused
aims, namely the learning of content and the simultaneous learning of a foreign
language» [9, 2]. Having considered different definitions of «perception» [10], we
define it as «a capacity for understanding and judgment, which rests on experience
and interaction with different objects, events, and situations, and is also closely
connected with one’s attitudes and views». «The literature has rarely reported a
direct link to the theory and conceptualization of CLIL as an approach. The ideas
expressed by the most commonly used maxims such as language of learning,
language for learning, and language through learning, content, communication,
cognition, and culture, which provide guidance to CLIL teachers, evoke
epistemological constructs based on sociocultural and cognitivist theories. These
ideas are expressed through the concept of Coyle’s language triptych and the 4Cs
curriculumy [8].

Teachers’ perceptions of CLIL include functions, such as, providing
authenticity of communication, increasing learners’ motivation, raising learner
autonomy, confidence, and cultural awareness, extending vocabulary [11].
Practices, such as, use of learner L1, use of kinds teaching technique including
audio, visual, group work, facilitate intercultural learning, team teaching [12]
and teachers’ challenges as «lack of teaching materials, the low proficiency in the
foreign language of both teachers and learners, lack of institutional support, lack
of cooperation between team teachersy [13].

Materials and Methods

To study the subject teachers’ experiences of CLIL in trilingual education, a
questionnaire was conducted. The questionnaire was designed to collect various
types of data, with an introductory section focusing on demographic information,
such as teaching experience, language level, training, etc. The second section
contained items designed to obtain information about the views of teachers:
attitudes, opinions, interests, needs and beliefs towards CLIL. The language
used in the questionnaire was Kazakh. The design of the questionnaire included
questions in which participants expressed their opinion by checking one or more
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boxes, writing a word, or placing their level of agreement or disagreement with

certain statements.

Purposeful sampling method was used as the research selected urban public
schools that adopted a trilingual policy. Additionally, included English language
as learning tools in their curriculum. The research concentrated on the teachers’
experiences and challenges in CLIL, consequently, teachers who had worked with
trilingual training program and could share favorable and unfavorable experiences
were chosen as sample of the study. The teachers of science classes such as
Biology, Chemistry, Physics, Computer Science were included in the sample.

Table 1 presents participants demographic information.

Table 1 — The participants’ Demographics

Region n %
Aktobe 14 63.6%
Karaganda 8 36.3%
School

T. Zharmagambetov Secondary School 7 31.8%
Zhambyl Specialized Boarding School 8 36.3%
«Bilim» Secondary School-Gymnasium 2 9%
M. Kusaiynov Specialized Boarding School «Daryn» 1 4.5%
K. Mukhanbetkaliuly Secondary School-Gymnasium 4 18.1%
Age

20-30 6 27.2%
30-40 11 50%
40-50 5 22.7%
Teaching experience

1-10 year 7 31.8%
10-20 year 9 40.9%
25-35 year 6 27.2%
CLIL experience

1-5 year 8 36.4%
5-10 year 12 54.5%
10-15 year 2 9.1%
Subject

Physics 3 21.4%
Biology 4 28.6%
Chemistry 1 7.1%
ICT 3 21.4%
English 3 21.4%
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Twenty-two teachers from five selected schools completed the questionnaire,
50 % of which were subject teachers, 40,9 % were language teachers, and
the 9,1 % were members of the management team or support teachers. Most
teachers were aged between 28 to 45 years. Being relatively young, the participants
were experienced teachers, most of them having from 5 to 10 years of experience.
The survey questionnaire was adopted from Verjano [13], and was administered
to secondary school teachers of Karaganda and Aktobe cities through WhatsApp.
The first section of the questionnaire included age, subject, school were teachers
work, years of experience, and years of experience using CLIL. The other sections
of the questionnaire included items on teachers perspectives regarding their CLIL
practices, further perspective and necessities for improving it. The questionnaire
was conducted in Survio; the results were presented in the form of frequency
distribution of teachers’ faced challenges, beliefs, and needs in CLIL.

Results and Discussion

Organization of CLIL in Secondary School

The questionnaire conducted with secondary school CLIL teachers resulted
in different organization practices in different schools and subjects — ICT, Physics,
Chemistry, Biology. Some respondents (31.8 %) reported on receiving training in
CLIL through an experimental language programme offered to school, training at
the university, and online courses. However, teachers believe that they are still not
sufficiently trained and supported to provide the successful fulfillment of CLIL
in their practice. More resources, materials and personnel need to be committed
to ensure that this approach is not only effective but superior.

CLIL teachers’ experiences at school

The teachers who participated in this research reported a satisfactory teaching
experience using this approach. They all found it as a great opportunity for their
students to improve their foreign language learning, and they value the CLIL
approach, which positively evaluates the opportunity to teach a language through
a non-linguistic subject through activities, work projects that motivate pupils and
create a kinds of attitude towards use of English.

Table 2 presents teachers’ feelings related different aspects of their CLIL
teaching experience.

Table 2 — Correlation of feelings related different aspects of teacher's CLIL
teaching experience
Items %

«I know how to plan my CLIL classes taking all the content and 22.2%
language aspects that I need to take into account»

«I feel confident to teach through CLIL with the language level I have» 18.5%
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«l feel confident to teach through CLIL with the training I have
received»

«Teaching through CLIL involves higher expectations than teaching
regular classes»

«I have enough resources and support to plan and develop CLIL units»
«I feel motivated to teach through CLIL approachy

«Students show interest and motivation when I teach them a CLIL
subject»

«It is easy to integrate language on the subject taught through CLIL»

«There are not big differences on the students’ level results when
assessing subject goals achievement through CLIL than in the regular
content subject»

16.7%

11.5%

8.1%
7.4%
6.5%

5.5%
3.5%

As seen from the table, most teachers are satisfied with their CLIL experience,
stating that they know how to plan CLIL classes taking all the substance and
language dimensions, feel confident to teach through CLIL with the language

level they have, and with the training they have received.
Advantages and drawbacks of using CLIL

As stated by the teachers, one of the main advantages of using CLIL at
secondary schools is the increased impact to English that students experience
through an additional subject where the language is integrated. They also believe
that students become more motivated, efficiently acquire communication skills

and vocabulary.

Table 3 indicates teachers’ opinions on pros and cons of using CLIL at

secondary schools (10-point scale was used to measure the items).

Table 3 — Teacher's assessment of advantages and challenges of using CLIL

Items Mean
«Teaching CLIL requires more efforts than teaching a regular subject or 5.09
language class»

«Teaching CLIL requires more time» 8.13
«There is a lack of CLIL teacher training» 8.9
«CLIL teachers need collaborative time in their schedules» 7.13
«There are not enough materials to teach CLIL» 6.13
«We need more resources to plan and teach our classes than other subject 3.31
areas»

«The help of a teaching assistant in class would benefit this approach» 3.9
«I don't feel motivated enough to teach CLIL» 5.27
«We need more support from school staff» 3.27
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«English language training should be offered to other teachers who might 3.81
not have enough level to teach through CLIL»

Teachers ’needs in improving CLIL practices

The questionnaire resulted in teachers’ opinions on what could be done to
improve the CLIL practices at secondary schools. Figure 1 presents the teachers
needs in using CLIL.

M Creation of materials

B Subject training

W Language training
Motivation

B Collaborative time

Figure 1 — Teachers’ needs in CLIL

As indicated by the figure, CLIL practitioners regard the creation of learning
materials as their main need, followed by motivation, subject and language training,
and collaborative time with their peers. The purpose of the research was to analyze
the attitudes, experiences, expectations and needs of CLIL teachers in order to
further development of this approach. The participants of the study express a
enormous concern about the role of content in the lesson, most of them prioritizing
the content. The research verify the idea proposed by San Isidro, Calvo (2018) «that
CLIL is concerned more about content acquisition and the language used as a tool
for learning. Most of the current research defendants have been using the CLIL
approach for two years, and inexperienced teachers face difficulties in curriculum
integration, which results in the prioritization of content over language» [14].

The perception of CLIL by teachers is related to the conclusions of Karabasova
(2018), stating that teachers «preferred content rather than language, assuming only
an indirect role in promoting the language development of studentsy. Teachers
consider the correct transfer of the terminology of the lesson more important than
the students’ knowledge of English, and can do this with the help of L1. Besides,
more than half of these teachers acknowledged having a poor knowledge of the
English language, which also makes it more tough to implement a method like
this. There were other nonpractitioners who requested a good level of the language
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but did not have any training in the CLIL approach. This highlights the need for
more language and CLIL training, in line with Perez Canado (2014), who pointed
out the need for ongoing professional development and enhanced opportunities
for training in CLIL.

Table 4 summarizes the strengths and weaknesses that emerged from teachers’
perspectives in using CLIL.

Table 4 — Strengths and Weaknesses of CLIL approach

Strengths Weaknesses
v' Multiply of hours of exposure to v' inadecuacy of training in lan-
the English language guage and CLIL methodology
v' Motivation v’ shortage of collaborative time
to plan

v' More language intake

o o v need of materials and resources
v' New activities, drafts of being in

contact with a foreign language

Mainly, all the participants showed interest and favorable relation towards
the fulfillment of the CLIL approach. The encouragement of CLIL teachers’ was
quite adequate, as they claimed that CLIL has the many benefits for their students’
language learning. In terms of CLIL subject planning, teachers did not identify
any major shortcomings, but felt that they were still not fully confident in planning
due to the lack of guidelines, resources and materials. Since it is an approach that
still doesn’t have a stable set of principles on how to balance the integration of
language and content, teachers plan the CLIL lessons according to the level of
English that students can have, and they usually give more weight to the content
than the language when they assessment. In addition, the need of materials and
resources is also a challenge faced by CLIL teachers, and one of the main needs
for further development.

Conclusions

Accomplishment of CLIL in the context of this research is still at an early stage
of fulfillment in the state secondary schools which were the centre of the study.

The teachers who participated in the survey have provided us with a clear
perspective on their practices in applying the CLIL approach that can help expand
and improve this innovative approach in other schools.

The study resulted in the fact, that CLIL is organized differently in different
schools, subjects (ICT, Physics, Chemistry, Biology) and settings. Teachers put
in practice the CLIL approach using the guidelines and resources received from
the provided courses. Nevertheless, teachers feel that there is still an unclear
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methodology to plan or assess CLIL, and they usually have to look for or create
the CLIL materials on their own.

Teachers reported a satisfactory experience of teaching using the CLIL. They
all found it as a great opportunity for their students to improve in learning English,
and value positively being able to teach the language through a non-linguistic
subject by means of activities and projects that motivate students and create a
nonidentical attitude towards the use of language.

The needs of teachers’ in CLIL are to support ongoing professional
development outside of the online course of study received. Despite, to involve
other school staffs, language training and CLIL teaching, to allocate time in their
schedule to be able to plan and prepare CLIL materials.

In the specific context of this study, we can conclude that, fulfillment of
CLIL is still on early stage, but the willingness of teachers to carry out the CLIL
approach show a positive attitude towards the implementation of integrated way
of learning language and content. Teachers’ experiences and needs should be taken
into account in order to improve and expand practices of CLIL.
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H. Atibexxbizor’, *I7 A. Kysembaesa’

12K, XKybaHoB aTeiHIaFEI AKTO0C OHIPIIIK YHUBEPCUTETI,
Kazakcran PecryOnukacel, AKTe0€ K.

Marepuan 09.06.23 Gacnara TYCTI.

CLIL TYPAJIbI KOJITAHBAJIBI TUHI' BUCTUKA
TYPFBICBIHAH KO3KAPACTAP

CLIL (Content and Language Integrated Learning) Oynuecysi
Mekmenmepinoe opmypaii oeneeunepoe ducysece ACbIPbLIbIL HCAMKAH
UHHOBAYUSLIBIK, MOCI OON2AHOLIKMAH, MA3ZMYH MeH mindi 0ipikmipyoe
MYbIHOQUMbIH MY2a1iMO0epOi Kajicemmiiikmepi MeH ceHimoepi
mypansl Keubip perexcusiapovt myovipaost. Kana odicke Kamoicmul
MyeanimOepoiy ic-opekemi, KO3Kapacsl, Modicipudeci Mex Kaxicemminikmepi
Jlcannvl Oiim Oepemin Mekmen mojcipubecive Kipikmipiieen noH MeH
mindi OKplmy moicipubecin mabvicmol eHeizyoi KaMmamdacsls emy Yulin
eckepyoi Jicone mandayovl Kajicem ememin MaHbl30bl AUHbIMALbLIAD
bonvin mabwviiadel. Ocel cebenmi, My2aniMHiy KO3KaAPACyl OOUbIHUUA
aknapam anyaa Hazap ayoapy CLIL s0icin eneizyoi, dicoHe OHbl 00aH opi
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damvimyea viknan eme anaowl. byn zepmmey 6encini Oip xonmexcme —
Kasaxcman Pecnybnukaceineiy opmypii atumakmapsinoazol (Axkmeobe
oicone Kapazanowi) oicannet 6inim 6epemin mexmenmepode CLIL
eHzizyee OauIanblcmol My2ailimMoepoiy modicipubecin cunammatiovl.
byn sepmmey 6 mexkmenme 22 myeanimMHIH KAmMulCYbIMeH JHCYpP2i3iioi.
Myeanimoepoin cayannamacot Kazipei CLIL mocipubecin, mocenenepi mex
Kasicemminikmepin aukblHOAY YWiH JCypeizinol.

Kinmmi coz0ep.: CLIL, mocin moxcipube, myeanimoepoiy Ke3Kapacl,
Kasicemminikmepi, mocenenepi.

H. Atibexxwizor’, *I7 A. Kysembaesa’

12 AKTIOOMHCKHIA perrnoHanbHbli yHuBepcuTeT nmenn K. XKybanosa,
Pecnyonuka Kazaxcran, . Akto0e.

Marepuan noctynui B penakiuto 09.06.23.
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HEPCIIEKTUBBI CLIL C TOYKH 3PEHUA
MPUKJIATHOM JIMHTBUCTUKH

CLIL (npedmemno-a36ik060e UHMeSPUPOBArHoe 00yueHUue) — Mo
UHHOBAYUOHHDLIL NOOXO00, DBICIPO BHEOPIOWUIICS HA PA3HLIX YPOBHSIX 8
WKONLAX PAZHBIX CMPAH MUPA, YMO 6bI3bIGACI HEKOMOPbIe PASMbIULICHUS,
0CobeHHO, 0 NOMPeOHOCMSX U YOeHCOCHUSIX Yuumeell, 06ICUCHHbIX 8
unmezpupaiuio coo0epiucanus u sa3vika. /lelicmeaust, omuouenue, onvlim u
02HCUOANUS yuUmeell 8 OMHOUWEHUU HOB020 NOOX00A ABNAIOMCS BANCHBIMU
nepemMeHHbIMU, KOMOopble He0OX0OUMO Y4UmMbleams U AHATUIUPOBAND,
umobsl obecneuums yYCneuiHoe HeOPeHUe NPAKmuK UHMe2pUpo8anHO20
00yueHUs npeoMemy U S3bIKy 8 Npaxkmuxe cpeouetl wkoavl. Ilo smoil
npudUHe CoCpedomodeHue GHUMAHUS HA NOTYYEHUN UHGHOPMAYUU C MOYKU
3penust yuumeretl Modcem odeuums OanbHelulee pazeumue GHeopeHus
nooxooa CLIL. B dannom ucciedo8aHuu onuculéaemcs npakmurka
yuumerell, ceszannas ¢ eneopenuem CLIL 6 KOHKpemHOM KOHmeKkcme —
CPeOHUX WKONAxX 6 paszHvlx pecuonax Pecnybnuxu Kazaxcman (Akmobe
u Kapaeanoa).

Knwuesvie cnosa: CLIL, nooxoo, onvim, 8321506l yuumenell,
nompebrocmu, npoojeMbl.



Tepyre 09.06.2023 x. xi6epingi. bacyra 30.06.2023 k. KO KOWBUIBL.
DneKTpoH/IBI Oacma
3,18 Mb RAM
[HaprTe! 6acna Tadars! 22,79. Tapansivel 300 nana. barace! kemiciM OoMbIHIITA.
Kommnerorepae 6erreren: A. K. TemuprannHoBa
Koppekropmap: A. P. Omaposa, J[. A. Koxac
Tamceipsic Ne 4100

Cnano B Habop 09.06.2023 r. [Toanucano B neyats 30.06.2023 .
DNeKTPOHHOE H3aHHe
3,18 Mb RAM
VYen. med. 1. 22,79. Tupax 300 k3. LleHa norosopHasi.
Kowmmerorepnas Bepcrka: A. K. Temupraiunona
Koppekropsr: A. P. Omaposa, /1. A. Koxac
3aka3 Ne 4100
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