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The article analyzes the modern requirements of society to the
quality of training of future teachers of English, considered contextual
training as one of the ways of professionalization of foreign language
pedagogical education, situational modeling technologies in the formation
of intercultural communicative competence, problem-communicative
situations as a unit of the subject content of professionally-oriented training
of future specialists.
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Introduction

Conditions of deepening globalization processes, growth and competitiveness
require special attention to the status of the English language in our country, as
participation in the processes of intercultural integration, the world economy and
politics at the international level requires high-quality and professional foreign
language skills. Currently, Kazakhstan is carrying out an educational reform aimed
at adopting an updated model of secondary education, which will bring it into line
with the European model of 12-year education. Nursultan Nazarbayev stressed the
timeliness of the reforms implemented in the education system of the country, and
separately focused on the process of transition to trilingual education: «Learning
English at school should be given special attention, as it is the language of science
and technology. It conducts most of the research in the economy and business.
Knowledge of English opens up great prospects for a person. This is a requirement
of the time, which we must treat with understanding» (Nazarbayev, 2018).
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Kazakhstan’s higher education system is developing in line with global
trends, using the best achievements of world practice in the education system for
the formation of a knowledge-based society.

In 2010, Kazakhstan signed the Bologna Declaration and became the 47th
member country of the Bologna process and is the first Central Asian state to be
awarded the honor of being a full member of the European educational space.
Thus, Kazakhstan’s accession to the European educational space is not only the
next step in the integration processes, but also meets the internal needs of the
Kazakh market of educational services [1].

The main goal of Kazakhstan’s active participation in the Bologna process
is participation in a single educational space. The purpose of Kazakhstan’s
participation in the Bologna process is to expand access to European education,
further improve its quality, as well as increase the mobility of students and faculty
through the adoption of a comparable system of higher education levels, the use of
credit, the issuance of graduates of Kazakh universities of the European Diploma
Supplement.

The process of globalization has a huge impact on all human activities, which
gives rise to a system of new requirements for a person in General and a specialist
with higher education. From the specialist of our days requires the ability to freely
navigate the variety of complex social, scientific, technical, economic and political
problems, the ability to solve them in a timely, creative, with a completely new
principled positions. But, unfortunately, high school today lags behind the level
of world civilization and does not fully perform the task of training a thinking
specialist.

The problem of professional training of future specialists in the conditions of
University education is of particular relevance. One such problem is the training of
future foreign language teachers. The need to improve this training is particularly
emphasized by many government decisions of many years, as well as the concept
of foreign language education of the Republic of Kazakhstan. Meanwhile, the issue
of improving the professional training of future teachers of a foreign language
has not been studied enough.

Integration processes have put before the education system of the Republic the
problem of improving the professional training of teachers of foreign languages,
in particular teachers of English as the most common and functionally significant
world language, on the basis of which information processes and the latest
information technologies are implemented. High-quality practical knowledge of
foreign languages ensures the success of international cooperation in various areas
of life, helps to overcome communication barriers that brings ignorance of foreign
languages. For successful cooperation in the field of culture and economy, science
and education, it is necessary first of all to increase the effectiveness of foreign
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language education in secondary school as the main and most popular link of the
educational system. In connection with the update of the education program in
secondary school, it is necessary that the graduate of secondary school reached
the level of B2 (CEFR), had communication skills and abilities, implemented not
only in their native but also in foreign languages.

Of course, the presence of communication skills and abilities in English at
high school graduates and a sufficiently high level of English corresponding to
the level of B2 (CEFR) will help to provide only a foreign language teacher who
himself has professional knowledge, competencies and communication skills in
a foreign language and has a well-formed professional (training) skills, that is, a
specialist, the professional level of which is characterized by sufficient professional
competence.

There are many studies of scientists of the CIS and Kazakhstan on the
problems of formation of different types of competence of University students in the
process of their training. They consider: professional competence (S. Kunanbaeva,
A. L. Busygina, A. A. Vorotnikova, E. S., Vrublevskaya, O. N. Zagora, A. V.
Efanov, Yu. V. Koynova, N. In. Matyas, C. B. Meleshina, G. S. Suhovskaya,
N. In. Haritone, V. 1. Yudin), professional and pedagogical competence
(H. H. Lobanova), psychological-pedagogical competence (N. In. Ostapchuk),
peda-logicheskaya competence, (N. P. Ivanishchev), intercultural communicative
competence; however, the sequence (S. S. Kunanbaeva, 1. Kashnitsky, G. A.
Kudryavtseva, T. I. Lipatov, E. V. Prozorova, Yu. N. Emelyanov), socio-cultural
competence (L. Berestov), ethno-cultural competence (N. G. Arzamastseva), etc.

The analysis of these studies revealed that local scientists mainly studied
issues related to certain aspects of learning a foreign language. However, the
problem of formation of intercultural communicative competence of pedagogical
University students — future teachers of a foreign language, and in our case —
English for Kazakh schools - has not been the subject of a special study.

In modern pedagogical theory and practice, the principles of the organization
of professional training of teachers of foreign languages, the professional
competence of which, necessary for the successful implementation of teaching
activities in secondary school, consists of many components and characteristics,
have not been sufficiently developed. In addition, if we take into account the
complexity and multifactorial nature of the process of professional training of
future teachers, it is necessary to analyze this process both in terms of determining
its organizational principles and from the standpoint of its psychological and
pedagogical foundations.

Main part

Modern requirements for teachers of foreign languages are formulated in a
number of documents of the Department of education and culture of the European
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Commission (The European Commission Director General for Education and
Culture). According to a study conducted by the European Commission in 2001, it
is already possible to speak of the «bilingualism» of the majority of the inhabitants
of the European Union. In the future — knowledge of three languages: in addition
to the native, two foreign languages [2].

Along with the proposal to create a single European infrastructure for
training and advanced training of foreign language teachers, the document
«Sample Professional Profile of the European Language Teacher» [3] is proposed.
According to the authors, this document describes the «ideal teacher of the twenty-
first century» and should serve as a benchmark for the professional evaluation of
teachers. Here, many of these characteristics are already a common norm, some
only reflect the authors* ideas about the desired quality of teacher training.

The status of a European teacher can have two options: a specialist in
foreign languages (a language specialist), capable of teaching at least two foreign
languages, or a teacher of several disciplines (al integrated studies teacher), which
has the right to teach, in addition to a foreign language, any other subject of the
academic program. It is hoped that the foreign language specialist will be able to
teach one «common» European language (this category includes English, French
and German) and one or two so-called «under-taught» languages (according to
the same Commission, Russian is the sixth language in «learningy, second also
to Italian and Spanish).

From the mandatory components of the professional competence of the
teacher of foreign languages, in our opinion, it is necessary to pay attention to the
following points of the document The Training of Teachers of a Foreign language:
Developments in Europe:

1 Possession of modern information technologies at the stages of planning
and conducting classes for access to information resources of the Internet and
exchange of professional experience, to use the opportunities of distance education
and training.

2 Knowledge of the main directions and principles of methods of teaching
foreign languages and the ability to adapt them to specific conditions and forms
of education.

3 Ability to analyze and evaluate training materials as well as training
programs in terms of goals, objectives and learning outcomes. The ability to adapt
their educational activities to the requirements of the program, as well as to local
national and cultural conditions and linguistic traditions.

4 Maintain regular contacts with representatives of the countries of the
taught language and organize such contacts for educational purposes (e.g. e-mail
correspondence). Establishment and maintenance of communication with basic
language training centers in the country of the taught language [4].
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Thus, we see that the world (European) educational standards impose quite
high requirements on graduates of foreign language faculties. Following these
standards in the future will require a fundamental revision of curricula and
curricula. However, now graduates of foreign language faculties of Kazakhstan
pedagogical universities, as a rule, receive a double qualification, i.e. the right to
teach two foreign languages, which is quite consistent with the European standard
[5]. Language faculties of pedagogical universities of Kazakhstan are also training
specialists who could teach subjects of natural and mathematical cycle in English
(CLIL), as the ongoing reforms in the educational sphere of Kazakhstan require
the introduction of trilingualism in secondary schools.

A teacher (teacher) of a foreign language needs a sufficiently high level of
foreign language proficiency, because without a good knowledge of his subject -
one of the most common European languages (primarily English), the doors to the
world of electronic technologies and Internet resources are closed, which affects
his skills and competitiveness.

Thus, the list of professional skills and personal qualities of a teacher of
foreign languages is diverse and complex, which can be divided into the following
groups of properties:

1) properties determined by the General requirements for the carrier of
higher education. This is a high degree of humanity, patriotism, culture, tolerance
towards people of other nationalities and other religions, honesty, decency,
the desire to constantly improve their professional level, etc. These properties
are very important. Their lack is often noted in the pedagogical literature. So,
G. D. Horoshavina writes: «Low General culture, lack of a holistic worldview,
lack of creative skills, low level of professional independence, lack of need for
continuous professional self-education and self-improvement — these are the main
shortcomings in the education of the future specialist» [6]. These shortcomings of
G. D. khoroshavina explains the low level of professional autonomy of specialists.
The properties of this group are often out of sight of University teachers, related to
their functional responsibilities formally, without initiative. The development of
this group of properties is based on communicative skills, which are so important
for specialists of many profiles, especially for teachers — teachers of Philology,
teachers-linguists teaching non-native (foreign) language;

2) properties determined by the specific requirements for a specialist of
this profile. Most often they are indicators of personal qualities of a graduate
of a faculty, allowing to carry out professional activities well, with a fairly high
level of professionalism. Being the basis of the job description foreign language
teacher, personal characteristics of the graduate of faculty of foreign languages
(both specific and mediated educational process in the University group) break
up into a number of special requirements. They can be presented in the form of
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functions, or in the form of professional skills, or in the form of personal qualities
[7,8,9, 10, 11].

Emerging new pedagogical tasks that affect the system of higher education
training in General, are designed to solve a number of problems: the problem
of intensification of teaching disciplines, the rejection of the existing in higher
school narrow system of training and the transition to multidisciplinary training
of students, the formation of «model» of training at the University and some
others. At the same time, it is proposed to put the «subjectivity» of the student as
the ability to «treat oneself as a figure, Creator, Creator of oneself» in the center
of higher professional training [12]. In other words, the teacher should pass to
the student understanding of the importance of professional development, the
formation of their own personal properties; the student should be aware of the
direction and ways of realization of their individual development. «Educational
and communicative abilities should serve as the means that provide the subject
of education with the opportunity to determine the direction and implementation
of individual formation» [6, 55].

Simulations have been categorized in many ways, based on their situations,
tasks, disciplines, and supporting technologies [13]. Simulations involving role
play and interpersonal interaction are called «situational simulations» by Alessi
and Trollip and are particularly relevant to teacher training and assessment. As
described by Lyons (2012): [A situational simulation] ... could be a clinical
scenario, a conflict situation or an emergency situation where the student makes
decisions to respond to the situation and develops strategies to rectify the situation
as they would do in real life contexts. The provision of a real life situation gives
learners a sense of immediacy and involvement where time and the chosen response
matter to the successful outcomes.

A scenario/ role-play simulation asks the student to assume a role and perform
tasks in that role, such as diagnosing an illness (as a physician) or handling a
series of tasks (as a business manager). The scenario is presented on paper, in a
video, or digitally on a computer, smart device, or online. The student may have
enough initial knowledge to complete the tasks or may have to engage in research
to gather needed information. The scenario might play out following a branching
tree logic based on the user’s decisions or a linear scenario in which the user
simply describes sequential actions. A variation is the «in-basket» exercise [14]
in which the student takes on a role where they are presented with a collection
of memos, documents, and requests that require setting priorities and handling
multiple tasks. This requires effective communication with others in limited time.
In-basket exercises are often used in management, public-sector, and educational
recruiting to test the skills of potential managers and school leaders.
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In teacher education and assessment, scenario/ role-play simulations are
used extensively for training but less frequently in skills assessment and hiring.
Niemeyer, Johnson, & Monroe (2014), citing Mississippi Teacher Corps. (2012),
argue for classroom role-plays for training alternate route teachers (those with
nontraditional training). They list 21 relevant scenarios for teachers involving
single and multiple students, administrators, and parents, both inside and outside
the classroom. In one hiring application, Stanford University uses an office-
hour simulation to screen potential second-language teaching assistants for their
language fluency and communication skills [15].

Conclusion

The conceptual idea of the study is that a significant factor in the development
of professional competence of students - future teachers of a foreign language
is contextual training, which allows to maximize the formation of all types of
professional competence: intercultural language, communicative and educational.
The practical implementation of this principle will allow to present professionally
significant knowledge (in linguistics and linguistics, in psychological and
pedagogical disciplines) in the form of situational modeling technology,
reflecting the complexity and interdependence of the phenomena of reality (in
particular, pedagogical) and purposefully to form teaching skills, developing the
individual properties of the personality of future teachers, consistently forming
and strengthening professional motivation.The core of personal manifestations
are intercultural communicative abilities of the student — the future teacher of a
foreign language.

One of the significant drawbacks of the traditional system of foreign language
teaching is the ambiguity of the conceptual framework. Therefore, the new
methodological solution, and not the introduction into the educational process of
individual, albeit successful, but disparate techniques, allows us to determine the
anthropological (humanistic) approach implemented through personality-oriented
learning as a conceptual basis of foreign language education. The humanistic
concept means that the most optimal conditions for the development of the student’s
personality are created in the educational process.

Within the framework of the humanistic concept, a fundamentally new
methodological direction is formed with a pronounced intercultural dominant,
implemented through the goal, the choice of content and technologies of foreign
language education, adequate to the process of formation and development of the
individual, capable of effectively participating in intercultural communication.

In line with the intercultural paradigm, the system of teaching a foreign
language is modeled, providing the development of non-cognitive and intellectual
(cognitive) aspects of the student’s personality: in the process of comparing
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different conceptual systems (worldview and worldview), the student enriches his
consciousness at the expense of international reality and means of its structuring.

It is therefore important development magculture-communicative competence
of future teachers of English. Contextual training through the use of situational
modeling of the situation is one of the key methods of formation of cultural and
communicative competence.
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B cmamuve ananusupyiomces cospemennvie mpebosanus obuecmsa
K Kauecmey noo2omogku 0yoywux yyumenell aHeAUUCKO20 A3bIKd,
paccmampugaemcs KOHMeKCMHbl MmpeHune Kak 00Ul u3 cnoco6og
npogeccuonanuzayuy UHOA3bIYHO20 Nedazo2uieckozo 00pasz0eanusl,
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KOMMYHUKAMUGHbLE CUMYAYUU, KAK eOUHUYA NPEOMEMHO20 COOEPICANUS
npogheccuoHarbHO-0PpUEHMUPOBAHHOU NOO020MOBKU OYOYWUX
cneyuanucmos.
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