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WAYS TO OVERCOME INTERCULTURAL BARRIERS
IN THE ENGLISH LANGUAGE CLASSROOM

This article presents ways to overcome intercultural barriers in
the English language classroom through designing additional teaching
materials about British culture. The article presents the results of a
pedagogical experiment on the implementation of these materials into the
educational process. The experiment involved 10th grade students and
English teachers from Gymnasium 147 in Almaty. The following themes
were tested during the experiment: «Eating in Britainy, «Holidaysy,
«Modern families», «Making friends with Westernsy», «Art connects people
from different culturesy. The elaboration of supplementary materials was
carried out taking into account the level, age, needs and interests of the
pupils. Modern methods and approaches such as «Flipped classroomy,
«Project technology», and «Role play» were used to overcome intercultural
barriers in English lessons. During the conducted pedagogical experiment
we can note that the more students are exposed to a foreign language
culture, the more naturally they communicate with foreigners. Moreover,
knowledge of the culture of the country of the target language enables

students to think in a foreign language.
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Introduction

Intercultural communicative competence can be designated one of
fundamental aims of foreign language education [4; 5; 6] so that students can
effectively communicate with people different linguistic and cultural background.
Researchers also note that teachers have difficulties in putting this theory into
practice [7; 8; 9]. There are only a few empirical studies on the implementation
of this competence [10].

Byram’s model [8, p. 25], involves the following abilities of linguistic,
sociolinguistic, discourse, and intercultural competence.

Attitude (savoir étre2) characterized by openness, eagerness, and enthusiasm
to engage with something that is totally different in correspondence of equality.
Flexibility to suspend disbelief and pass judgments on others’ cultural meanings
and behaviours, as well as a willingness to change one’s own incorrect viewpoint.

Knowledge (saviors) of various social groups and the process of
communication at individual and societal level in one’s own and other countries.

Ability of decoding and association (savoir comprendre) capability to
comprehend and illustrate a document or event from another culture in relation
to documents or events from one’s own culture, to put it short to see things from
someone else’s perspective.

The power to learn and engage (savoir apprendre/faire). 1t is determined
as the potential to novel information about a culture and cultural practices, and
also the chance to implement the knowledge, attitudes, and abilities within the
restrictions of face to face communication and socialising.

Critical cultural awareness (savoir s ‘engager) is distinguished as the power
to evaluate attitudes, behaviors’, and goods of an individual’s own and other
cultures using set criteria.
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Table 1-BYRAM’S MODEL OF ICC

‘ INTERCULTURAL COMMUNICATIVE COMPETENCE ‘

Linguistic Sociolinguistic Discourse
competence competence competence
3

Intercultural
compgtence

savoirs 4'/

savoir
apprendre/faire

savoir comprendre
savoir s’engager

savoir étre

| LOCATIONS OF LEARNING |

Classroom Fieldwork Independent
tandl (t) and 1 learning 1

Kazakh scholar S.Kunanbayeva highlights in her composition the importance
of discerning the ambiguity of the single word «intercultural competence,» which
is in the sphere of foreign language instruction viewed as an object of creation in
the sense of Intercultural Communicative Competence [9, p. 63]. The component
construction of the ICC by S. Kunanbayeva, is a synergy of linguocultural,
sociocultural, conceptual, cognitive, personality-centred (developmental-reflexive)
and communicative sub competences, and is a training system that forms an
intercultural communicative level of foreign language proficiency.

The following methods can be investigated utilising a classification based
on a co-study of language emphasis:

— communicative-ethnographic approach;

— socio-cultural approach;

— linguaculturological approach;

— communicative-culturological approach

S. Kunanbaeva believes that «language-culture-personality» is an
interdisciplinary construct that «reflects the material and moral individuality
of linguistic groups, supporting the subject of intercultural communication to
effectively interact in the global living space, that use communication partners’
language and culture as the basis of mutual appreciation and respect, while
remaining a national-ethnic self-identified personality that reflects national-
citizenship» [10, p. 44].

The relevance of the research can be seen due to the growing constant
intercultural issues when teaching English language. The reason we came up
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with the idea to investigate this certain problem is because we have encountered
cultural hurdles in the classroom during our pedagogical practice. Students were
unable to use their language abilities in a cultural and communicative context.

Materials and methods

In order to answer research questions, the study adopted qualitative and
quantitative research methods. We gathered data using different tools: field
notes, interview, questionnaire, classroom observations, transcripts of student
interactions, and a pair and group work of students. Most importantly, this section
of the study used a descriptive study to investigate how the «Flipped Classroom»y,
«Project worky and other teaching technologies improve students’ Intercultural
Communicative Competence in English classes.

The study was conducted in the No 147 gymnasium with the involvement
of 10th graders consisting of 34 students and 5 teachers from this school and
other 5 teachers from English learning courses. We conducted the observations
approximately for 6 months on the following topics for each unit we have been
teaching at that period of time:

Unit 4. «Eating in Britain» (3 weeks)

Unit 5: «Holidays» (2 weeks)

Unit 6: «Modern families» (2 weeks)

Unit 7: «Making friends with Westerns» (3weeks)

Unit 8: «Art connects people from different cultures» (3 weeks)

We interviewed school teachers and some teachers from English courses
to learn more about how they interpret and comprehend the role of culture in
language teaching. Based on the intercultural barriers that students experienced,
we proceeded to observe and implement activities and techniques of teaching
English language, which seemed that it can help to overcome these particular
cultural barriers. The elaboration of supplementary materials was done taking into
consideration the levels, ages, needs and interests of the learners.

Results and discussion

The participants’ most common belief was that culture is materially expressed
items that may be conveyed to learners. For example: When we asked: How do
you define «culture? » the teachers gave following answers:

Teacher 1: “Individuals express common values and views through culture.
It is impacted by factors like common geography, historical events, and the spirit
of the era”.

Teacher 2: «Culture refers to a collection of people’s qualities and knowledge,
which includes language, religion, food, social customs, music, and the artsy.

Teacher 3: «Culture is defined as «the way people do things».

When we asked this question: «Do you know what Intercultural
Communicative Competence is? YES / NO. Few of them answered «Yes». Three
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teachers admitted that they had never heard of this term before. Still, they could
give close definitions to what it was.

Teacher 4: «In general, competent communication requires three criteria to be
met. Your communication must be (1) appropriate i.e. in accordance with accepted
norms, (2) effective i.e. facilitating the fulfillment of your communication goals,
and (3) ethical i.e. treating people fairly and doing no harmy.

The next questions were as follows: How do you understand the role of culture
in teaching English? Do you think it is important to study culture along with
linguistic skills? Teacher 5 said: «Yes, it is very important. You cannot separate
language from culture or culture from language. Languages are full of cultural
references, and it can be difficult for you to fully understand the meaning of what
has been said if you don’t understand the culture».

Teacher 8: «Good thing about learning about culture is that it allows you to
find common language with foreignersy.

When we asked this question: What kind of cultural barriers have you
encountered in the English language teaching classrooms? They discussed the
obstacles they confront in their own lives:

1 The textbook does not contain enough cultural information;

2 Difficulties in gathering cultural data, and choosing cultural topic;

3 Not being aware of successfully integrating culture into the lesson;

4 Knowledge of foreign languages becomes relevant in the socio-economic
conditions of modern society;

5. Lack of motivation, lack of native speakers in the social circle;

When we asked teachers if they include culture into their English classes (Do
you integrate culture into your English teaching practice? If so, how? Or why not?)

Teacher 4: «In the given 40 minutes of the lesson we cannot cover both
linguistic and cultural materials. If you start talking about culture it is hard to stop
discussion so it consumes time and you may neglect learning grammar, vocabulary
and do exercises from textbooks».

Teacher 7: «I try to integrate culture into my lessons whenever it is possible.
But when I try to choose cultural materials there are not good ones on the internet.
So, I have to prepare cultural materials myself which can be quite time consuming
and makes this process of integration of culture in the lesson a bit problematic.»
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Table 4-INTERVIEW RESULTS WITH TEACHERS

Reasons for cultural barriers in English classrooms

m Lack of real environment to master ICC
m The textbook doesn't contain enough cultural information
Teachers have difficulties including culture and communication skills

Lack of lesson time

While conducting lessons, we discovered that students did not have a good
understanding of British food. They were typically unaware of British traditional
meals or dining habits except the fact that they eat fast food. Some of the students
were aware that British people enjoy tea, but they were unaware that tea is served
differently in Britain.

First week. Firstly, we introduced them to the «Flipped Classroom». After
having them introduced to the Flipped Classroom we sent them learning materials
for the next class. Despite their enthusiasm for the class, not all of them read the
information that was delivered. All they could do was to give basic descriptions
of British food and simple comparisons with our local food.

Second week. This time it was obvious that students knew a lot about the topic
and were eager to have classroom discussion. We split the students in groups and
discussed the questions about British food, tradition and eating habits. Groups
talked about the differences and commonalities of two cultures in food.

Students pointed out that while we have dairy-based foods and drinks in
Kazakhstan, such as kymyz, shubat, kurt, irimshik, airan, and so on, there are no
dairy-based traditional dishes in the UK. Students named and discussed popular
British foods (fish and chips) and those they prepare on special occasions, such as
roasted turkey with roasted vegetables, bangers and mash, hot cross buns, cottage
pie, pudding, trifle, and so on. They could clearly distinguish between the cuisine
they consume on a daily basis and the food they make on special occasions in
Kazakhstan and in the UK.

Third week. For the next lesson we provided them with a video about British
tea culture and the activities that need to be done before, while and after watching
the video.
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Brewing tea

Britain

The keftle is boiled with fresh water

Kazakhstan

The kettle is boiled with fresh water
2. Fresh boiling water poured into

by

o the cup
ver the top

on

Stir the tea with teaspoon

ENJOY!

Picture 2 — Brewing tea in Britain and Kazakhstan

Students noted that British people had some fixed «tea etiquette tips» while
Kazakhs do not have anything fixed like that. But some students said that there is
still some tea etiquette in our tradition as well. We use special cups called «kese»
(piala). Most of the time Kazakhs pour a small amount of tea, and we keep the
beverage’s hot temperature. There is, however, another cultural component to it.
From a cultural and hospitality aspect, we want guests to remain as long as possible
and not become too full too quickly. That is why we just pour a small amount of
tea so that we may keep pouring while having a pleasant conversation.

Coming back to English tea etiquettes, students discovered that some of them
were unknown and differed from those in Kazakhstan. They contain etiquette
guidelines such as not slurping, not blowing if the tea is hot, not resting the tea
spoon in the tea, not stirring tea back and forth, and serving the tea with two hands.

Having all these discussions about food students had study work in small
groups of 3—4 students. We assigned them to create a menu for breakfast, lunch
and dinner, imagining they are going to invite their British friend as a guest.
Majority of the students included more Kazakh styled food saying that it is better
to introduce them with Kazakh cuisine and culture, because they can simply cook
and eat their own British dishes every day. They decided their British friend would
expect the same coming as a guest, to try authentic traditional Kazakh dishes. They
explained some people may not like the food they did not have tried before. So,
in case their British friend is not okay with how the Kazakh food is prepared or
tastes, they will feed them with British food. Moreover, they mentioned preparing
their British food for them, and thinking about their well-being would be nice of
us and show our concern and respect towards them. These students mentioned
that the British friend would appreciate it without a doubt.
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The fourth topic being observed was on ‘How to Make Friends with Western
People’. When it comes to making friends and connecting with individuals
from other ethnic backgrounds, there are many cultural distinctions that must be
considered. Whether it’s the way people act or speak. To be able to communicate
without any cultural barriers and clashes it is required to know about cultural
differences in lifestyle, sport, and in many other areas.

First week. This time 10™ graders were more engaged in the lesson than
the first time we implemented «Flipped Classroom». Students were given
PowerPoint slides and videos a week prior. Students could see how people of
different nationalities actually make dialogue in the video, and the PowerPoint
slides contained information on how to communicate with British people and tips
for smooth communication.

This time all of them were more conscious about what they were doing and
were quite active in the class discussion. As their level of education was higher
10th graders could go more in depth of the cultural issues. The major contrast
that students pointed out was that Western countries are more liberal than Eastern
ones. They believe that people may be more open and critical, discuss topics that
are taboo in eastern cultures, and they are free to express their feelings and release
fury as they see fit. A few students also mentioned that people from the West have
more freedom and flexibility to make decisions on their own, as opposed to the
East, where families make decisions jointly.

Elders, according to them, are the leaders in the house in eastern cultures,
as well as in our country (Kazakhstan), thus youngsters follow the elders’ orders
without questioning them. An elder is usually the one to make key decisions
about a youngster. When parents become elderly, it is common for children to
assume responsibility for their care. In many Western societies, the state takes
responsibility for an old person’s well-being in partnership with children or other
close relatives. Students believe that people in our nation are more considerate
of senior people than in the United States and the United Kingdom. According to
them, just offering your seat in public transportation is a must in Kazakhstan, and
failing to do so is considered disrespectful, although in western countries, you are
not required to do so. One of the students, whose father is German, explained that
in Germany, offering your seat to an older person is considered impolite because
they may interpret it as implying that elderly people are weaker than young people.

After identifying some cultural differences, we discussed how we should
act and what we should say while chatting to a foreigner. Students saw a clip of
people making friends with western people. In order to educate learners for both
the positive and bad parts of British culture, all facets of the culture were covered
in class.
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Second week. After learning about how to communicate with Western people,
how to act and what to say, we tried implementing this knowledge in real life. They
stressed the importance of being polite, avoiding interrupting a speaker, tolerating
differing viewpoints due to cultural backgrounds, respecting their personal space,
maintaining an arm’s length distance between you and the person speaking, and
avoiding eye and physical contact when communicating with not only British
people but also people of any cultural background.

We practiced everything we spoke about in the prior classes in the subsequent
lessons. For this, we employed the ‘Role Playing’ technology. We attempted to
act out a conversation between individuals from Kazakhstan and the United
Kingdom with the help of the students. When constructing the dialogue for the
first time, students didn’t know how to start the conversation properly and instead
used predetermined words like «tell me about your traditional outfity or «what’s
your hobby,» among other things. There was a list of phrases that could help
them communicate more effectively. They were unsure how to incorporate those
phrases into their speech.

Third week. The integration of more cultural elaboration materials that met
students’ needs had quite a positive effect fixing their lacking parts. They started
the talk successfully grasping the concept of applying certain terms at the right
time. For instance:

- «Imagine I am in London, and | am waiting for a bus at the bus station, and
alocal person is also waiting for the bus next to me,» one of the students informed
us before two students began establishing dialogue. Then she began her talk by
asking, «Lovely day isn’t it?» According to the offered materials, British people
enjoy discussing the weather, and it’s an excellent way to start a conversation if
you don’t know what to say. As a result, she made good use of the material. Both
of the participants got the point that this phrase served as sarcasm. They were
able to continue their conversation once they started it by asking questions about
their country, interests, hobbies, majors, jobs, and future plans. This indicates that
they discussed a wide range of cultural topics during the role playing, including
cuisine, sport, popular leisure activities, weather, education, and so on. One of
the students closed their talk by stating, «Fancy a cuppa,» which is a slang term
in the United Kingdom that means «Would you like a cup of tea?»

We introduced them to more cultural products such as movies, music, and
drawings that may benefit them linguistically and culturally; linguistically, because
listening and watching can help them broaden their lexical, phonological, and
grammatical knowledge; and culturally, because they can begin to think about the
target culture, understand some difficult-to-teach cultural elements, and help them
relate these elements to their own culture. They were involved in the lesson and
delighted in the process. Students had a variety of hobbies, including art, sports,
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and science, and the cultural materials chosen had such content and matched the
demands of the students. As a result, all of the students were actively participating
in the classes. They could witness what life is like in Western countries and
how the acquired phrases, as well as any English vocabulary, may be utilized
appropriately in context by watching films. They showed significant improvement
in their performances after completing all of these communicative practical tasks.

Conclusion

As the final aim of Foreign Language Education is the formation of the
students’ — Intercultural Communicative Competence, the culture is an inseparable
part of foreign language proficiency that determines whether learners can
communicate effectively with people from various cultural backgrounds without
getting involved in cultural clashes. It is impossible to communicate successfully
without first learning about the culture. As a result, culture is one of the most
essential linguistic tools and a critical component of effective communication,
because the objective of communication is to share and exchange ideas, both
speakers and listeners must be open-minded and culturally aware in order to
comprehend each other from varied viewpoints.

The findings of this experiment show that the more students are exposed to
culture, the more natural they are at communicating with foreigners. Furthermore,
cultural awareness permits learners to think in another language. For these reasons,
teachers should integrate cultural themes that meet students’ needs and interests.
Clever planning the process of lessons, selection of authentic useful cultural
materials, and choosing appropriate teaching approaches for teaching particular
cultural topics, and developing their particular linguistic skills along with non-
linguistic skills are the main steps that should be considered on the way to reach
the goal of forming students’ Intercultural Communicative Competence. In this
case, communicative approaches are suggested as the main teaching methodology.

The Communicative Approach focuses on the idea of learning the English
language through real communicative interaction. Learners’ natural language
acquisition mechanisms will be applied when they are engaged in genuine dialogue,
allowing them to learn to use the language in a diverse intercultural context based
on problem solving. Consequently, teachers need to have the knowledge on how
to teach culture through appropriate and modern teaching methods in English.

This research work points out that further investigations are required to be
done concerning intercultural barriers in English learning and teaching processes.
We sincerely hope this research work will serve as an aid and motivation for
teachers, learners and any other researchers to carry out research in similar
investigations designed to help to solve the problems, and expand the knowledge
base of this certain important area of English language teaching.
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*3. A. Kemenbexosa!, M. E. Kaswibai’, C. E. Ecenamar®, K. C. Jleemapesa’
134 AGaii arpiaarel Kasak yITThIK

e/IarOTUKAJIBIK YHUBEPCUTETI,

Kazakcran PecryOnukacel, AlMarhl K.;

2Axmert baittypchiayiisl atbiHaarsr Ne 7

JKAITITBI OUTIM OEpeTiH OpTa MEKTEI-THIICHI,

Kazakcran PecniyoOnukacsr, Tanrap K.

08.11.23 . bacmara TYCTI.

21.01.24 x. Ty3eTynepiMeH TYCTI.

25.11.24 k. GachlIn mbIFapyra KaObUITaHIbI.

ATBIJIIIBIH TIJII CABAFBIHJAA MO EHUETAPAJIBIK
KEAEPI'TJIEPAI BOJABIPMAY TOCIJIJEPI

byn maxanaoa ¥aviopumanus mooenuemi mypanvl KOCbLMULA OKY-
goicmemenix mamepuandvl 93Ipiey apKblLIbl A2bLIUbIH Ml cabazbiHOa
MOOEHUemapanvlk Keoep2iiepoi JHeeHy Hcoaoapvl Kapacmblpoli2aH.
Maxkanaoa ocwel o0icmemernix o3ipiemenepoi 0Ky npoyecite eneizy 60ubIHd
nedazo2uKaIbIK IKCHEPUMEHMMIY Homuoicenepi bepineen. Dkcnepumenmee
Anmamor Kanacvinoazor Ne 147 eumnazusanviy 10-colnwvin oKyubliapsl
MEH azblIblH ML My2animoepi Kamvlcmbl. DKCNepUMeHm 6apbiCbiHOA
«bpumanusoazer mamagmanyy, «Mepexenep», «Kazipei 3amaneol
ombacvinapy, «bamvicmapmen docmacyy, «Ouep opmypai modenuem
OKLI0EPIiH 6AUNIAHBICIMBIPAObLY AMMbL MAKbLIPLINMAPbL DOUBIHULA KOCIMUUA
o3ipieneen v90icmemenik ozipiemenep colHakman emmi. Kocotmua
Mamepuanodapovl 93ipJey OKYUbLIAPObIH OeH2ClliH, JCacC epeKuleNiKmepit,
Kasicemminikmepi MeH Kbi3bl2yULbLIbIKMAPbIH eCKepe OMbIPbIN 93IPIeHOI.
Aevinusin mini cabazolH0a MOOEHUEMAaPaiblK, Kedepeiiepoi Jdiceny Yulin
«Toyxepineen colnviny, «Kobanvix mexnonozusiapy, « Pondix otivinoap»
CUSIKMbL 3aMAHAyU 90icmep MeH mociioep Kor0anuliovl. [ledazocukansix
9KCnepumMenm 6apvicblHOa 0i3 OKYWbLIAP Wemei MIIHIH MOOeHUemiMeH
He2ypibiM KON mamwic 60ca, co2ypavim wemenoikmepmen maduau Kapbim-
KamwlHAC JHcacay oHai 601amulHblH 6auKaowlx. OnblH YCmite OKbLMbLIbIN
JlcamKan mij eniniy MooeHuemin 6Ly oKywbliapaa wiemesl mininoe owiayea

MYMKIHOIK Oepedi.

Kinmmi ce3zdep: wemmindix 6inim 6epy, min dcoHe MOOEHUem,
MOOEHUEMAPATILIK KAPLIM-KAMbIHAC KY3blPEmi, MOOCHUEMAPANbIK KaAPbiM-
KamvlHAC MeOuamopbvl, 3amManHayu oKwvlmy aoicmepi MeH mocinoepi,

MOOEHUEeMapaiblK Keoeperiep
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134K a3axcKkuil HalMOHAIbHBIN

MeIarOTUYCCKII YHUBEPCUTET UMeHH Abas,

Pecniyonmuka Kaszaxcran, r. AnMarer;

2KT'Y OGieobpaszoBarenbHast

cpenHsis mKona-nuten Ne 7

nMeHn Axmera baiitypchiHOBa,

Pecnyonuka Kazaxcran, . Tanrap.

IMoctynuino B pegaxuuto 08.11.23.

[Toctynuno ¢ ucnpasienusmu 21.01.24.

[Ipunsaro B neuars 25.11.24.

CIOCOBBI MPEOJOJEHUS MEXKYJIbTYPHBIX BAPBEPOB
HA YPOKE AHIUVIMMCKOTO SI3BIKA

B oaunnou cmamwve npedcmasnensvi cnocobvl npeoooneHus
MEedNCKYIbMYPHBIX 6apbepos HA YPOKe AHSAULUCKO20 S3bIKd Yepes
Ppaspabomy 0ONOIHUMENbHO20 Y4eOHO-MemoOUuyecKo20 Mamepuaid
o kyabmype Benuxobpumanuu. B cmamve npusoodsmcs pesyibmamol
nedazo2uyeck020 IKCNePUMEenma 0 6HeOPeHUU OAHHBIX MemoOUdeCKUX
paszpabomok 6 yueOHvlll npoyecc. B sxcnepumenme yuacmeosaiu
yuenuxu 10 xnacca u yyumens auenutickoeo A3vika eumuasuu Ne 147
2. Anmamol. B xo00e sxcnepumenma 6viiu anpoouposarvi 00NOJIHUMENbHO
paspabomanHvle MemoouyecKue paspadomru no CieoyiouwuUM memam.
«Eating in Britainy, «Holidays», «Modern familiesy, «Making friends with
Westernsy, «Art connects people from different culturesy. Pazpabomra
OONONHUMENbHBIX MAMEPUATO8 OCYWECMBIIACH C YUEemOM YPOGHS,
6o3pacma, nompeOHocmell U UHMepPecos YUeHUK08. buliu ucnonb306anvl
cospemennble Memoobl U N00X00bl makue Kax «llepesepnymoiii
kaacey, «llpoexmmuvie mexnonocuuy, «Ponesvle uepoly 0 npeoooenus
MEJHCKYIbMYPHO20 bapbepbl HA 3aHAMUAX AHSAUNCKO20 A3blKA. B x00e
NPOBEOEHHO20 NEOU2OSUYECKO20 IKCNEPUMEHNIA Mbl MOIICEM OMMEMUMb,
umo yem Oobue yHauuecst 3HAKOMAMCS C UHOA3bIYHOLU KYbmYpouU, mem
ecmecmeentee oHu obwalomes ¢ unocmpanyamu. boree moeo, snanue
KVIbIMYPbl CMPAHLL UYHAEMO20 A3bIKA NO360ISEN YUAUWUMCS MbLCIUMNb
Ha UHOCMPAHHOM SI3bIKE.

Kniouegvle cnosa: unossviunoe obpasosanue, A3blK U Kyibmypd,
MENCKYIbMYPHASE KOMMYHUKAMUBHASE KOMNEMEHYUsl, NOCPEOHUK
MEIHCKYILIMYPHOU KOMMYHUKAYUY, COBPEMEHHbIE Memoobl U N0OX00bL,
MEACKYIbmMYpHble bapbepbl
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