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INTERCONNECTION OF LANGUAGE AND CULTURE:
A DESCRIPTIVE ANALYSIS OF EFL TEXTBOOKS

Introducing English to learners should be facilitated through cultural
materials included in the textbooks. English as a Foreign Language (EFL)
textbooks should contribute to students’ respect of their local culture and
the culture of the studied language, followed by honouring the disparities
between different ethnic or religious groups and uniting with nature and
life. The EFL textbooks should raise students’ comprehension of the
diversity of cultures while learning English as a foreign language. Thus, the
purpose of our study is to investigate the structure of EFL textbooks used in
Kazakhstani primary schools, examining how cultural content is presented
within them and to what extent they support students’ ICC. The descriptive
study used the content analysis of the three textbooks for teaching EFL
in Kazakhstan'’s primary schools — Smiles 2, Smiles 3, and Smiles 4. The
results showed that the textbooks mostly contain information about the
target culture, including the source culture and international cultures.
The textbooks focus on culture themes such as Social, Personal, Politics,
Religious, and Environmental Issues. The textbooks also provide adequate
intercultural communication skills. The study includes the practical
implications of providing students with a sufficient number of references to
the target, source, and international cultures for the development of their
intercultural communicative competence.

Keywords: language, culture, foreign language, textbook analysis,
Kazakhstan.

Introduction
English is a widely used international language, with more than 80 % of
non-native speakers communicating in it [1]. This means that English is not only
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spoken by native speakers in an English-speaking context, but also by speakers
from various cultural backgrounds across the globe [2—4]. English has become
the global language of communication, connecting native and non-native speakers
alike in an ever-growing web of professional, academic, and commercial pursuits.
Nearly three quarters of all, for example, 75 % of emails, 80 % of digital data, and
more than eight tenths of informational resources are stored in English [2] as a
testament to its omnipresence around the world. This carries with it an imperative
to communicate effectively across cultural boundaries for a truly meaningful
exchange — no longer it is enough to simply understand each other’s words, but
rather people must strive for understanding the differences as well.

The English language is a window into its culture, and learning English is an
exploration of the world around. Immersing in its words and expressions allows
students to gain insight into the customs, beliefs, and values that make up this
unique culture [2, 5]. Through activities that promote interaction between native
speakers and those who are learning the language, educators can provide materials
that reflect both source culture as well as international cultures.

It is of utmost importance to analyze the cultural content of English textbooks,
examining the variety of cultures, topics discussed and the structure of intercultural
communicative competence (ICC) development activities. In recent years, some
public and private lower secondary schools have adopted a fresh curriculum set
forth by Kazakhstan’s Ministry of Education and Science that includes international
textbooks penned by foreign authors. Unfortunately, there are still many public
schools that haven’t made this switch yet, instead continuing to rely on locally-
written English textbooks. The question of cultural content in English as a Foreign
Language (EFL) textbooks used in Kazakhstan is something that needs to be
urgently explored. What kind of native and target culture is presented? Can we find
any intercultural communicative competence within those texts? It is significant to
investigate and find out if these EFL textbooks are providing cultural information,
and how it can help students learn. Thus, the purpose of this research is to delve
into the structure of EFL textbooks used in Kazakhstani primary schools, examining
how cultural content is presented within them and to what extent they support
students’ ICC. Through this exploration, we hope to gain valuable insights that
could inform the development of effective EFL textbooks in the future with the
efficient ICC support.

Theoretical framework

By incorporating cultural content into lessons, students will benefit from
an enriched educational experience which will undoubtedly lead to greater
understanding of all cultures involved [6]. In order to truly reflect the cultures
of different countries, English textbooks must go beyond simply presenting
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language differences, they must also provide an in-depth exploration of cultural
conjugations [1].

Studies have shown that both domestic and global textbooks contain
cultural content, but further research is needed to ensure that this content is both
accurate and meaningful. Ahmed & Narsy-Combes (2011) took a step in the right
direction by analyzing foreign-authored texts for their cultural content related to
both C1 and C2 student cultures. By doing so, they were able to create a bridge
between two worlds — providing an insightful look into two distinct cultures while
simultaneously instilling vital language skills [7].

Cortazzi and Jin (1999) distinguish three types of cultural information that
can be used in language textbooks and materials: (1) target culture materials that
use the culture of a country where English is spoken as a first language; (2) source
culture materials that draw on the learners’ own culture as content; (3) international
target culture materials that use a great variety of cultures in English and non-
English-speaking countries around the world [8].

Pashmforoosh and Babai (2015) as well as Tajeddin and Pakzadian (2020)
further divided cultures according to Kachru’s (1986) three types of world English
languages: an inner circle, an outer circle, and an expanding circle. At the heart
of the English-speaking world lies a core group of countries, each with their own
unique and vibrant culture [9—11]. These include New Zealand, Ireland, USA,
UK and Canada — all native speakers of our beloved language. Surrounding this
inner circle are countries where English is spoken as a second language: South
Africa, Singapore, India, Nigeria and the Philippines to name just a few. Here
English is used to bridge gaps between cultures and unite people — allowing for
new opportunities and experiences. Finally, we come to the expanding circle; those
nations that use English as an international language in their daily lives. Japan,
China, Taiwan, Korea and Saudi Arabia are some examples here; places, where
communicating in English has opened up countless doors for their citizens. Even
more distant lands such as Indonesia or Iran have embraced our language as a
tool for global connection.

This research aims to explore whether cultural content can be identified
in English as a Foreign Language (EFL) textbooks used in Kazakhstan, and if
so, how native (Kazakh) and target cultures are introduced. This study as well
intends to analyze how English as a Foreign Language (EFL) textbooks used in
the Kazakhstani primary schools are structured in terms of culture. This study
will provide valuable insights into the representation of cultural content in the
Kazakhstani EFL textbooks and have the potential to influence the design of
effective EFL textbooks in the future.
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Materials and Methods

The present study is aimed at investigating the cultural content of the
EFL textbooks in Kazakhstan and exploring whether they support students’
intercultural communicative competence. The textbooks used for teaching
English in Kazakhstani primary schools (grades 2—4) — Smiles 2, Smiles 3,
and Smiles 4 were selected for the study [12—14]. A descriptive content analysis of
the textbooks is employed in the study. The study results are presented in the way
of tables, figures and pictures by depicting the number, percentage, and ratio of
culture types, culture themes, and ICC development activities from the textbooks.

Smiles 2 is written by Jenny Dooley and Virginia Evans. It has 8 chapters
consisting of All about me (Chapter 1), My family and friends (Chapter 2), My
school (Chapter 3), The world around us (Chapter 4), health and Body (Chapter
5), traditions and Customs (Chapter 6), The Natural Environment (Chapter 7),
Travel (Chapter 8). Its contents contain mostly dialogues with a lot of pictures.

Smiles 3 is written by Jenny Dooley (series consultant Bob Obee, translations
by N. Mukhamedjanova). It has 8 chapters consisting of Animals (Chapter 1),
Light and Dark (Chapter 2), Time (Chapter 3), Buildings (Chapter 4), Art and
Music (Chapter 5), Explorers and Inventors (Chapter 6), Water, Water Everywhere
(Chapter 7), Having Fun (Chapter 8).

Smiles 4 is written by Jenny Dooley (series consultant Bob Obee,
translations by N. Mukhamedjanova). It has 8 chapters consisting of Kazakhstan
in the World of Sport (Chapter 1), Values in Myth and Legends (Chapter 2),
Treasure and Heritage (Chapter 3), Professions and ways of communication
(Chapter4), Hotand Cold (Chapter 5), Healthy World (Chapter 6), Journey into Space
(Chapter 7), Machines (Chapter 8).

Detailed information about the textbooks is shown in Table 1.

Table 1 — The Description of EFL Textbooks

Criteria Smiles 2 Smiles 3 Smiles 4
Types of Authors Foreign authors Foreign authors Foreign authors
Authors’ name Jenny Dooley, Jenny Dooley Jenny Dooley

Virginia Evans

City, Country Newbury, UK Newbury, UK Newbury, UK
Publisher Express Publishing Express Publishing ~ Express Publishing
Year 2017 2017 2017
Number of units 8 8 8

Page 95 128 144
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Table of Reading simple Phonetic, lexical, Lexical, gram-
contents words, consolidating grammatical, listening, matical, phonetic,
reading skills, enrich-  speaking, reading and  spelling, listening,
ing vocabulary and writing skills speaking, reading
writing skills and writing skills

The textbooks provide language skills and sub-skills such as grammar,
vocabulary, pronunciation, speaking, listening, reading, and writing, provide
listening and grammar activities and include different themes for each chapter.

Results and Discussion
Figure 1 indicates types of culture presented in the textbooks.

Smiles 2
® source
MW target
¥ international
Smiles 3 Smiles 4
H source H source
23
W target W target
42,
H international © international

Figure 1 — Culture Content of Textbooks

Smiles 2 depicts an almost equal number of the source and target cultures
with 12 cases (38.71 %) and 11 cases (35.48 %) respectively. International cultures
include 8 (25.81 %) cases.

Smiles 3 mostly includes source cultures with 15 (48.39 %) cases.
Target cultures amount to 8 (25.81 %) cases, whereas international cultures
is 8 (25.81 %) cases.

41



TopaiirbipoB ynuBepcureTinig Xabapiusicel. ISSN 2710-3528 Dunonoeusnvik cepus. Ne 3. 2023
Smiles 4 includes similar distribution of source cultures and target cultures,
which amount to 26 (33.77 %) and 33 (42.86 %) cases respectively. International
cultures include 18 (23.38 %) cases.
The examples of the source, target, and international cultures from the
textbooks are demonstrated in Picture 1.

This is the
Q flamenco. If's a
tradifional dance

Dty am D w
Intermet. Ask ane of you
to help you. Find a plctu
traditianal dance in you |
Present it to the class. N

L.

7V T Listem, read snd number. Whose fevaurite spert is cyciing!

Picture 1 — Examples of the source, target,
and international cultures from the textbooks

As shown from the Picture 1, Smiles 2 provides international culture
highlighting the various cultures around the globe for some instances.
Unit 6 (page 78) indicates the international culture involving the national dance
of Spain — Flamenco.

The target culture referring to inner-circle countries or the culture of the
English native speakers’ countries in comparison with the source culture could
be seen, for instance, in Unit 5 Health and body (page 66), which describes two
favorite types of sports in Kazakhstan and Great Britain.

Smiles 3 consists of several types of cultures. For example, there is an element
of international culture that describes Manuel, a police officer from Mexico (Unit
4. A Postman, page 60).

Culture themes in the analysed textbooks fall into five categories: Social,
Personal, Politics, Religion, and Environmental Issues as presented in Figure 2.
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Figure 2 — Culture Themes of the Textbooks

As can be seen from the Figure 2, the social culture is mostly presented in
Smiles 2 (45.2 %) and Smiles 3 (44.1 %), followed by Smiles 4 (22.1 %).

The representation of the personal culture is not much in the textbooks: Smiles
3 (20.6 %), Smiles 4 (11.7 %), and Smiles 2 (6.5 %).

The ratio of cultural elements related to Politics and institutions is as follows:
Smiles 4 (11.7 %), Smiles 3 (8.8 %), and lacks in Smiles 2.

The culture theme Religion is mostly addressed in Smiles 4 (31.2 %) and
Smiles 2 (29 %), followed by Smiles 3 (14.7 %).

The Environmental culture in the textbooks is represented as follows: Smiles
4 (23.4 %), Smiles 2 (19.4 %), Smiles 3 (11.8 %).

The activities of the textbooks supporting Kazakhstani primary school EFL
students ICC are presented in Tables 4—6.

Table 4 — ICC components in Smiles 2

1CC Components Percentage Example Unit Page
Knowledge 41.94 % | The national Unit 6. Page 78
dances of two Traditions and
cultures customs
Attitude 6.45 % Kazakh National | Unit 6. Page 73
celebration Traditions and
Nauryz customs
The skill of 9.68 % The Special days | Unit 6 Page 70
interpreting of every culture Traditions and
and relating customs
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The skill of discovery | 19.35% | Two girls talk Unit 3. Page 40
and interaction about their My school
hobbies and
classes
Critical cultural 22.58 % | Beautiful places of | Unit 7. Page 92
awareness two cultures The natural
environment

Table 5 — ICC components in Smiles 3

ICC Components | Percentage Example Unit Page
Knowledge 32.35% | Two boys and their | Unit 2. School Page
traditional costume | rules 30
Attitude 8.82 % | Types of sports of Unit 7 Summer Page
cultures camp 106
The skill of 20.59 % | Traditional dishes of | Unit 3. My Page
interpreting cultures favorite day 46
and relating
The skill of 20.59 % | Space Unit 6. Explorers Page
discovery administrations of and inventors 79
and interaction countries
Critical cultural 17.65 % | Apartments of Unit 5. My day Page
awareness cultures 76

Table 6 — ICC components in Smiles 4

1ICC Components | Percentage Example Unit Page

Knowledge 29.87 % | The top athletes of Unit 1. A Sports Page 16
every culture Event

Attitude 7.79 % | Robotics made in two | Unit 8. Machines Page
countries 126

The skill of 11.69 % | Lake Kaindy and Unit 3. Treasure Page 48

interpreting Giant’s Causeway and Heritage

and relating

The skill of 23.38 % | Texts about space Unit 7. Journey Page 112

discovery centers of two into Space

and interaction nations
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Critical cultural 27.27 % | The big animals of Unit 2. Values Page
awareness two nations in myth and 30
Legends

The findings show that the textbooks contain different types of cultures.
The textbooks predominantly emphasize the source and target cultures. It aligns
with previous study of Baleghizadeh & Amiri Shayesteh (2020). investigating
global textbooks [15]. The global textbooks involve international cultures, mostly
European, American cultures.

Another important finding is that the textbooks provide enough activities
supporting students’ ICC. The ratio of ICC activities in Smiles 2, Smiles3, and
Smiles 4 was calculated taking into account all the cultural elements that were
included in the textbooks and the knowledge and skills developed through them
such as the Knowledge, Attitude, The Skill of Interpreting and Relating, The
Skill of Discovery and Interaction, and Critical Cultural Awareness. As can be
seen from Tables 46, a large number of activities belongs to development of
knowledge. Thus, the textbooks fully support students’ ICC and contain various
activities contributing to this.

The study findings are supported by Setyono & Widodo (2019) highlighting
that textbooks can stimulate the formation of the right culture (source culture,
target culture, and international culture) [16]. We agree with Chao (2011), that
students should accept their culture as well as other cultures so that there are no
cultural inconsistencies [17].

However, the limitations of the study should be discussed. In our study
only 3 English textbooks for grades 2, 3, and 4 (primary school level) were
analysed. So, it is necessary to make further analyses by studying English textbooks
for secondary and high schools in order to reveal a detailed cultural vision in
Kazakhstani EFL textbooks. It is also important to investigate how effectively
teachers address ICC in English lessons.

Conclusions

The study investigated the types of cultures (source, target, and international
cultures) and their distribution, cultural classifications and ICC development
activities presented in the EFL textbooks for Kazakhstani primary schools.

The textbooks analysed focus more on the students’ source culture, though
the international and source cultures do not lag behind. More attention is paid to
Social, Environmental, and Religion topics in the textbooks. All the textbooks
show an adequate students’ ICC support by employing various activities for its
development.

It is important to mention that Kazakh teachers and authorities need to be
careful when choosing educational materials, as students should have a vision
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about their own culture and other cultures (target and international cultures) and
have the ability to accept different cultures so that there are no misunderstandings
or cultural conflicts. It is allowed that teachers can provide an abundant cross-
cultural element for their teaching materials.

References

1 Sharifian, F. Globalisation and developing metacultural competence in
learning English as an International Language [Text] // Multilingual Education.
—2013. - Ne 3(7). — P. 1-11.

2 Alptekin, C. Towards intercultural communicative competence in ELT
[Text] // ELT Journal. — 2002. 56(1). — P. 57-64.

3 Pashmforoosh, R., Babaii, E. Whose culture and how far? culture
presentation in current business English textbook series [Text] // Journal of
Teaching in International Business. — 2015. — Ne 26(3). — P. 216-236.

4 Yamanaka, N. An evaluation of English textbooks in Japan from the
viewpoint of nations in the inner, outer, and expanding circles [Text] // JALT
Journal. — 2006. — Ne 28(1). — P. 57-75.

5 Amerian, M., Tajabadi, A. The role of culture in foreign language teaching
textbooks: an evaluation of New Headway series from an intercultural perspective
[Text] // Intercultural Education. — 2020. — Ne 31(6). — P. 623—644.

6 Tajeddin, Z., Teimournezhad, S. Exploring the hidden agenda in the
representation of culture in international and localised ELT textbooks [Text] //
Language Learning Journal. — 2015. — Ne 43(2). — P. 180-193.

7 Ahmed, F., Narcy-Combes, M. F. An analysis of textbooks from a cultural
point of view [Text] // TESOL Journal. —2011. — Ne 5. — P. 21-37.

8 Cortazzi, M., & Jin, L. X. Cultural mirrors: Materials and me thods in the
EFL classroom [Text] // In E. Hinkel (Ed.), Culture in second language teaching
and learning (pp. 196-219). Cambridge: Cam bridge University Press, 1999.

9 Pashmforoosh, R., Babaii, E. Whose Culture and How Far? Culture
Presentation in Current Business English Textbook Series [Text] // Journal of
Teaching in International Business. — 2015. — Ne 26(3). — P. 216-236.

10 Tajeddin, Z., Pakzadian, M. Representation of inner, outer and expanding
circle varieties and cultures in global ELT textbooks [Electronic resource] // Asian-
Pacific Journal of Second and Foreign Language Education. — 2020. — Ne 5(10).
Access mode: https://doi.org/10.1186/s40862-020-00089-9

11 Kachru, B. B. The power and politics of English [Text] // World Englishes.
—1986. — Ne 5(2-3). — P. 121-140.

46



Bectauk Topaiirsipos yausepcutera. ISSN 2710-3528 Qunonocuyeckas cepusi. Ne 3. 2023

12 Dooley J., Evans, V. Smiles English 4 [Electronic resource]. Newbury:
Liberty House, Greenham Business Park, 2019. Access mode: https://okulyk.kz/
anglijskij-jazyk/752/

13 Evans, V., Dooley, J. Smiles English 2 [Electronic resource]. Express
Publishing, 2017. Access mode: https://okulyk.kz/anglijskij-jazyk/49/

14 Dooley, J. Smiles English 3 [Electronic resource]. (Series Consultant: B.
Obee, Translations by N. Mukhamedjanova). Express Publishing, 2017. Access
mode: https://okulyk.kz/download-pdf/?74&9772

15 Baleghizadeh, S., Amiri Shayesteh, L. A content analysis of the cultural
representations of three ESL grammar textbooks [Text] // Cogent Education. —
2020. — Ne 7(1). — P. 1-15.

16 Setyono, B., Widodo, H. P. The representation of multicultural values
in the Indonesian Ministry of Education and Culture-Endorsed EFL textbook: a
critical discourse analysis [Text] // Intercultural Education. — 2019. — Ne 30(4).
—P. 383-397.

17 Chao, T. The hidden curriculum of cultural content in internationally
published ELT textbooks: a closer look at new American inside out [ Text] // Journal
of Asia TEFL. —2011. — Ne 8(2). — P. 189-210.

Accepted for publication on 08.09.23.

C. M. Bopibaes', *I’ A. Kyzembaesa’, A. K. Anecoed’
12K, XKybaHoB aTeiHIaFEI AKTO0C OHIPIIIK YHUBEPCUTETI,
Kazakcran PecnyOnukacer, AKTe0€ K.;

3TopaitFbIpOB YHUBEPCUTETI,

Kazakcran Pecnyonukacer, [TaBnogap K.

Backin mbrrapyra 08.09.23 kaObuiaaHIbL.

TLJI MEH MOJIEHUETTIH BANJIAHBICHI: AFBLIIIBIH TIJITHIH,
OKVYJIBIKTAPBIH CUITATTAMAJIBIK TAJIIAY

OKyubiiapOvly a2bliuibli MILIMeH MAHbICYbLIHA OKYIbIKMAapad
eHeizineen MooeHuem mamepuaroapsinvly yieci 3op. Lllemen mini peminde
azblIWbIH MINIHIK OKYIbIKMApbl OKYULBLIAPObLH HCePINIKMI JHCOHE
OKbIMBLIAMBIK ML MOOCHUEMIH, COHLIMEH KAmap opmypii SMHUKALbIK,
Hemece OiHU Monmap apacbiHoazvl AbIPMAUBLIBIKMAPObL Kypmemmeyee
JicoHe mabusam nex emipmen OIPAIKMI KATbINMAacmulpyaa bIKnai emyi
Kepek,. Azvliwbln Mini OKYIbIKMapsl OKYVWbLIAP2d A2bLIUbIH MiliH
wemen mini peminoe yupeHy Kesinoe MoOeHuemmepoiy opmypainiein
Jrcakcwvl mycinyee komexmecyi kepek. Ocviaatiwa, 0i30iy 3epmmeyimizoiy
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Makcamol Ka3aKcmanoblk 6acmaybvlid Mekmenmepoe Koai0aHbLIAMbIH
A2bLIUBIH ML OKYILIKMAPbIHLIY KYPbLIGIMbIH 3ePIMeY, 01apObly MOOEHU
MA3MYHBIHBIH KAAT YCOIHAMBIHBIH JCOHE OKYULBLIAPObIH MOOCHUEMAPAIbIK
KOMMYHUKAMUBMIK KY3IpemminiciH KAHWANbIKMbl KAMMUMbIHbIH
atikpiHoay 6onvin maodwiiaost. Cunammamansik sepmmeyoe KazaxcmanHoly
bacmayviue mekmenmepinoe Koadanvliamoin —Smiles 2, Smiles 3 dicone
Smiles 4 azvinubin minin OKbIMY2a apHaI2aH Yl OKYI6IKMblH MA3MYHObIK
manoaysl icke acwipuliovl. Homuoicenep oxyrvikmapoa HeeizineH
Makcammul MOOEHUEN JHCoHe 0e 0ePeKKo3 MOOEHUemi MEH XANbIKAPALbIK
MoOeHuemmep mypanvl aknapam 6ap exenin xopcemmi. OKyavlKmap
oleyMemmiK, JiceKe, Casicl, OIHU JHCOHE IKONOLUSIBIK MOcCeneep CUSKMbL
MoOeHu makvipvinmapovl Kammuovl. Convimen Kamap, oKyiblKmap
MOOEHUemapanblK KapblM-KAmMulHAC 0a20bliapbli KAMMAaMacyl3
emedi. 3epmmey OKywbLIAP2A MIOCHUEMAPATbIK, KOMMYHUKAMUBMIK
Ky3blpemmilicin 0amvlmy yuliH MaKcammol, JHCepeilikmi JcoHe
XanvlKapaivlk MooeHuemmepee Hcemkiiikmi ciimemenep Oepyoin
moduCipubenix KyHObLIbI2bIH KAMMUOBL.

Kinmmi ce30ep: min mooenuem, wiemen miii, OKyIsIKmaposl maioay,
Kazaxcman.
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Pecnyonuka Kazaxcraw, 1. [1aBogap.

[Ipunsaro k uznanuto 08.09.23.

B3AUMOCBSI3b SI3bIKA U KYJIBTYPbI: ONIMCATEJIbHBIN
AHAJIN3 YYEBHUKOB AHIVIMMCKOT'O SI3BIKA

O3HAKOMACHUIO YHAWUXCS C AHSAUUCKUM SA3bIKOM Caedyem
CROCOOCMBOBAMb C NOMOWBIO MAMEPUALO8 NO KYIbINype, 6KIOUEHHbIX
6 YUEeOHUKU aHSIUTICKO20 SA3bIKA. Y4eOHUKU NO aHeIUNICKOMY SA3bIKY KAK
UHOCMPAHHOMY OO0JJICHbL BOCHUMbBLEAMb YEAJICCHUE YHAUUXCS K CBOell
MeCmHOU KYIbmype U KYIbmype U3yuaemMozo s3viKkd, 3a d4em ciedyem
VBAdICEHUE PAZTUYULL MENCOY PATULHBIMU IMHULECKUMU UTTU PETUSUOZHBIMU
2pynnamu u eOuHeHue ¢ npupoooll U JHCU3HbIO. YueOHUKU aHeIUticKo2o
SA3bIKA OOJIICHBL HOMOYb YUAWUMCS IYHULE NOHAMb PA3HO00pA3Ue KYIbmyp
NPpU UBVHEHUU AH2TULICKO20 A3bIKA KaK uHocmpannoeo. Takum obpazom,
Yenvio Haule2o UCCIe008aAHUS AGIACMCS USYYEHUEe CMPYKIMYPbl Y4eOHUKO8
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AHIULCKO20 S3bIKA, UCHOTb3YeMbIX 8 KA3AXCAHCKUX HAYANbHBIX WKOLAX,
onpeoeienie moeo, KaK 8 HUX npeoCmasien KynbmypHbill KOHMEHM U 6
KAKoU cmenenu OHu nO00epACUBAIOM (POPMUPOBAHUE MENICKVILINYPHOU
KOMMYHUKAMUBHOU KOMRemeHyuu yuawuxcs. B onucamenvnom
UCCICO008AHUU UCNONILIOBANCS KOHINEHM—AHANU3 mMpex Y4eOHUK08 Oisl
npeno0asanus AHSIULCKO20 A3bIKA 68 HAYANbHbIX wKoaax Kazaxcmana
— Smiles 2, Smiles 3 u Smiles 4. Pe3ynomamoi noxasanu, 4mo y4eOHUKU
68 OCHOBHOM COO0epIHCam UHPOPMAYUI0 0 Yeaesoll Kyibmype, 6KLoYas
KVIbMYPY AZbIKA-UCHIOUHUKA U MENCOYHAPOOHYIO Kyabmypy. Yuebnuxu
NOCBAUCHbL MAKUM KYIbIMYPHLIM MeMAM, KAK COYUaibHble, TUdHble,
noaumudeckue, perucuoznvle npodaemMvl U GONPOCyl OKpYIcalouel
cpeovl. Hzyuaemvie yuebHurxu obecneyusaiom 00CmMamounvie HAGbIKU
MEdHCKYIbMYpHo2o 83aumooelicmeus. Hccredosanue exkiouaem 6 ceos
NPaAKmMudecKue 3aKa0YeHus npeooCmMasieHus CIyOeHmam 00Cmamo4Ho2o
KOIUYEeCMBA CCOLIOK HA YeTNe8YI0, UCXOOHYIO U MENCOYHAPOOHYIO KY by pbl
0711 pA3GUIMUSL UX MENHCKYILIYPHOU KOMMYHUKAMUBHOU KOMNEMEHYUU.

Kniouesvie croea: s3vik, Kyibmypa, WHOCMPAHHbINL A3bIK, AHAIU3
yuebHuxos, Kasaxcmat.
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